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PURPOSE

My approved proposal identified  three areas of focus for the Sabbatical:

1. Attendance at the 17th Annual Conference of the International Boys’ Schools Coalition, Haverford School, Philadelphia, Pennsylvania, USA.


2. Attendance at an appropriate Summer Institute Course delivered from the the Principals’ Centre, Harvard Graduate School of Education, Harvard University.


3. Kelston Boys’ High School specific projects
· A rewrite of the School’s Teaching Manual
· Researching the structure of Old Boys Associations in Boys’ Schools in New Zealand


17th Annual Conference of the International Boys’ Schools Coalition, Haverford School, Philadelphia, Pennsylvania, USA.

My Conference Report is attached.


 Attendance at an appropriate Summer Institute Course delivered from the the Principals’ Centre, Harvard Graduate School of Education, Harvard University.

The time I could be absent from New Zealand at the time of the Conference was limited to three weeks as my Father in Law was suffering from terminal cancer.  He passed away not long after my return and unfortunately
I could not identify any appropriate Professional Development Programmes scheduled at Harvard during the time I was in the United States.

I therefore did not complete this aspect of my Proposal.  








Kelston Boys’ High School specific projects

· A rewrite of the School’s Teaching Manual
· Researching the structure of Old Boys Associations in Boys’ Schools in New Zealand

I completed both of these Projects.  I have attached a copy of the rewritten Teachers Manual which I am using in the School’s Teaching Staff Professional Development Programme.

I also have attached a copy of my Report to the Board of Trustees on the development of the School’s Old Boys Association and the development of the Business Management organization in the School.  The Board of Trustees have accepted this proposal.  I would, however, prefer that this document is not available publicly.


Conclusion

I am exceedingly grateful to the Ministry of Education for having been given this sabbatical opportunity.  The chance to reflect and plan strategically on school issues is created within the framework of a sabbatical such as this.  I believe this project has had a very positive impact on both myself, professionally and the School.





STEVE WATT
PRINCIPAL
KELSTON BOYS HIGH SCHOOL
15 December 2010  

























REPORT ON THE INTERNATIONAL BOYS’ SCHOOLS COALITION
17TH ANNUAL CONFERENCE   27 to 30 JUNE 2010
HAVERFORD SCHOOL – PHILADELPHIA USA

Steve Watt (Principal – Kelston Boys’ High School)


INTRODUCTION


I attended the International Boys’ Schools Coalition 17th Annual Conference which was held at the Haverford School, Pennsylvania, Philadelphia from June 27th to 30th 2010.

The conference was attended by some 550 delegates from around the world and these included 17 delegates from New Zealand.  The schools represented were from Early Childhood through to Senior Secondary School with the major regional representation coming from the USA, Canada, the UK, Australia and South Africa.  

Whilst Haverford School hosted the conference, the School did this in conjunction with two other local Philadelphia schools - the Chestnut Hill Academy and the La Salle College High School.

Haverford School 

The School was established in 1884.  

· It is a private school located in Haverford, West Philadelphia.  

· It caters for junior kindergarten through to Grade 12 and is a non-sectarian college

· It has 22% of the roll of colour extraction.  

· It is a non-boarding facility and annual tuition fees are between $20,000 and $28,000US.  

· It is located on 27 acres and is an exceptionally well provided facility (the School has spent some $95 million US on a building programme over the past 10 years.)

· The current roll is 990 students. 



KEY NOTE SPEAKERS



THOMAS NEWKIRK -  “BOYS WRITING”

Thomas Newkirk is the author of “Misreading Masculinity: Boys Literacy and Popular Culture 2004”.  He is a former teacher of “at risk” high school students in Boston, now Professor of English at the University of New Hampshire.   He has studied literacy learning in a variety of educational levels from pre-school to college.  

Other books:	
“The Performance of Self in Student Writing”		
“Holding on to Good Ideas in the Time of Bad Times: Six Literacy Principles Worth  Fighting For”

Dr. Newkirk’s presentation started with a discussion as to why writing is important.  He made the observation that the world is changing.  Blue collared job  which in the past boys would be attracted to are disappearing.  Boys are choosing not to be involved in education.  Natural progression in early childhood sees girls developing literacy skills ahead of boys.  Reading is therefore, portrayed as a feminine activity.  Boys early in their lives identify reading as something they are not good at in comparison to girls and consequently “opt out”.

Dr. Newkirk made the point that reading on the internet is not a worthwhile exercise.  Whilst reading a computer page, the average person reads only 18 to 20% of the words, so reading on the internet cannot be used as a substitute for reading.  

He further made the point that societies’ concern about violence and action has taken a further opportunity for literacy development away from boys.  He made the point that boys can read about violence but once they start writing about violence, adults become concerned.  Instead of using this as a negative, he described how it could be used as a positive.  He made the following points:

· Encourage drawing with writing
· Identify a theme e.g. Star Wars
· Use of video games – drawing and then writing about the games can be very important for engaging boys.
· He identified some excellent publications – Adventures of Captain Underpants by Dav Pilkey;  The Knucklehead Humour series – www.knucklhead.com;  and the use of graphic novels.





ANDY HARGREAVES -  “THE FOURTH WAY”

Andy Hargreaves is the Thomas More Brennan Chair in Education at the Lynch School of Education at Boston College.  His work at Boston College concentrates on educational change, performing beyond expectations, sustainable leadership and the emotions of teaching.

He qualified as a primary school teacher before completing a PHD in Sociology at the University of Leeds in England.  He lectured in a number of English Universities including Oxford until in 1997 when he moved to the Ontario Institute for Studies in Education in Canada.  From 2000 to 2002 he was professor of Educational Leadership change at the University of Nottingham in England.  

Professor Hargreaves has authored or edited more than 25 books and with the most recently published being “The Fourth Way”.  This publication contends that the old ways for affecting social and educational change are no longer suited to the fast, flexible and vulnerable new world of the 21st Century.  The book takes readers on a journey through three ways of change that have defined global education or policy and practice from the 1960s to the present and offers a new “fourth way” that will lead to remarkable reforms in student learning and achievement.  The focus of his address to the Conference was in describing the “fourth way”.

Professor Hargreaves started with an analogy of the Australian and English Cricket teams, describing how Australia in 1984 set up an Academy which has been highly successful.   From 2000 to 2010 the Australian Cricket team has lost only two series and the basis of the team has come from the Academy.  He then compared this with the English performance.  Further, since 1984 England has had 15 Captains, Australia only 5.  He made the point that Australian Captains were in fact given a chance and by showing confidence in the leader, it is possible for a leader to get off to a bad start but still become an effective leader providing the selected leader has the right qualities  He described the three previous ways to the “fourth way”.  

· The ‘first way’ he described as Venus 1960s to 1970s - innovation but with no responsibility led to too much inconsistency.  
· The ‘second way’ (Mars) – lessons learned from the ‘first way’ meant an attempt to tighten up, more accountability and to establish common standards.  This required detailed description, but there were problems with how to apply common standards in a context of diversity.  The good got better and the poor got worse.
· The ‘third way’ (Mercury) – embraced 20th Century skills and innovation but the speed of implementation was a major issue “continual partial attention” (inability to multi task).  Focus on personalized learning – connecting learning to life.  Data is the answer to everything.  Problems created by this approach; autocracy, technocracy – a distraction to what is trying to be achieved.

However, in amongst all of this change, he did allude to two particularly effective education systems:

· Finland in 1982 made a decision to develop a high level knowledge society through education.  It went from a centralized to a decentralized system with a total focus on education.  Very high teaching entry requirements, promoting Performing Arts, a liberal definition of Special Education with 50% of the children in Finland going through a Special Education programme at some time in their life at school.

· Alberta in Canada 39 years of continuous Conservative government had led to consistency with the education system.  

Both of these examples provide innovation in education with responsibility.  The focus has been to fit the curriculum to the child, not the reverse.

· The ‘fourth way’ (Earth) is to base the education approach on a dream fitting the curriculum to the child, being inclusive and inventive and having patience, a philosophy establishing what we are to be and the best we can be over time.  

He completed the discussion with an observation that Martin Luther King did not state “I have a strategic plan but “I have a Dream.”





ADAM COX  -  “LOCATING SIGNIFICANCE IN THE LIVES OF BOYS”

The IBSC Coalition has established a research programme in relation to boys’ education.  A current project that the Coalition is managing is “locating significance in the lives of boys”.  Dr. Cox is the principal researcher and writer for this project.  He is a leading advocate for the social and emotional wellbeing of youth.  He initiated the Mighty Good Kids Workshop for Social, Emotional Development.  This programme helps children with learning and attention problems, Asperger’s syndrome and other behavioural challenges, develop social skills in a focused, supportive environment.  He is the author of “Boys of Few Words: Raising our Sons to Communicate and Connect”.  In this work he probes the reasons for and consequences of boys’ relative difficulty in communicating their feelings.  Further, he explores how nature and nurture combine with common boy issues like shyness, withdrawal, anger and aggression to discourage the development of broad, deep and verbal dexterous social and emotional vocabularies.  He is a practicing clinical psychologist, author and lecturer and helps parents and teachers apply the insights of scientific research to the everyday challenges of raising healthy children and adolescents.  

The basis for the IBSC programme Dr. Cox is leading, stems from intensive scrutiny of boy’s education over the last 15 – 20 years.  There has been much research as to how boys are different and why they are and what the implications are for teaching practice.  Learning differences have been studied and measured. 
 
[bookmark: _GoBack]However, there has been less detailed work in terms of cognitive and social difficulties that boys face.  This concern stimulated the debate within the coalition of what is the “ideal boy”, and this then is the focus of this project.  The project is based on narrative interviews with boys across the world and as the project is sponsored by IBSC, the boys interviewed are from boys’ schools and so has a particular relevance for boys’ school education.

The research team led by Dr. Cox, visits schools and interviews groups of boys and teachers.  The research is based around the following basic questions:


Student Dialogues
· Is there a difference between a life of significance and a life of achievement?
· What is your greatest fear of failure?
· Let’s say you have to pick one thing others would notice about you, what would it be?
· How realistic is School?  Does it prepare you for real life?
· Have you ever had a teacher you wanted to be like?  How?
· What role does creativity play in your life?
· Rank these things in order of importance:  
	Power, Status, Winning, Grades, Happiness
· Are you spiritual?  How has that shaped your sense of purpose?
· What does it mean to say a boy has become a man?


Teacher Dialogues
· What sorts of achievements matter most to boys?
· Rank these in order of importance to boys:
	Power, Status, Winning, Grades, Happiness
· Where are boys competitive and what is the meaning of competition to boys?
· In what direction do you perceive boys’ interests involving?
· What role do aesthetics and craft play in boys’ lives?
· What role does spirituality play in helping boys find their life’s purpose?

If it is our job in boys’ schools to develop the ideal boy, we need to understand “what are the experiences of significance that influence boys in developing the quality of the ideal boy?”  Significance implies meaning and value beyond the immediacy of the moment; experiences that shape boys minds through the power and inspiration of meaningful changes in their subjective perspective of themselves and the world.  The project focus is to listen to how and where boys locate significance in their lives, in order to understand how boys value themselves and their various endeavours as indicators.  If we can understand and recognize these experiences of significance, it will help shape our teaching and student development programmes around these key areas of boys engagement.   Let’s hope that the findings of this study will work their way into pedagogy, school priorities and educational philosophy worldwide.  The project is a two year project with the preliminary findings presented at the conference.  
To date the research has been carried out in Canada, USA and United Kingdom.  The second half of the project will involve research in Australia, New Zealand and South Africa.  The preliminary report however, has identified five major themes with respect to how boys construct purpose within their lives – Emergence, Achievement, Motivation, Congruity and Belonging.


Emergence
The most fundamental awareness boys have of their own significance is the experience of becoming their own person.  There is a strong sense that boys feel excited about the journey of boyhood and are eager to cross the hurdles that mark the leap to manhood.  What it feels like to grow up is at the forefront of boys’ minds.  Boys identified a number of issues with regards to their emergence to manhood.  In the first instance they emphasise the value of discussion and debate and the confidence that they have in teachers is a key factor.  Up until mid-adolescence boys rely heavily upon affirmative feedback to remain motivated and comfortable at school.   At schools where academic and athletic achievement is held in high esteem, boys are particularly dependent upon affirmation or the installation of hope from key mentors.  

However, it appears that Senior secondary school boys have a decidedly different mindset.  Boys at this age express a strong desire for more objectivity and in some cases feel such urgency for objective appraisal that its absence is a source of anxiety.  

This confirms my belief that in boys schools such as Kelston Boys, the need is for strong pastoral care relationships from Tutor group teachers and secondly the necessary impact from academic counseling mentoring.

Another cornerstone of boys’ emergence is recognition, including being recognized by other boys simultaneously both as an individual and as a member of a group.  Opportunities to be recognized can include good citizenship, community contribution and other forms of non-academic achievement were identified as very important to boys.  Public recognition is a major motivator for a great many boys.

A third essential development with emergence is social awareness.  Boys and teachers in the project are in strong agreement that boys’ do not get enough instruction and training in social awareness.  Some boys say that school is unrealistic because it does not teach you social skills.  So again, in a school such as Kelston Boys High, the focus on developing such skills through mentoring programmes is critical.  Boys identify the ability to change others minds as being a critical skill to develop.  The skills should however, be school led.  Boys can continually be distracted by ‘living the moment’ issues and not seeing the ‘big picture’.  So their ability to focus on self-awareness is often curtailed.  A particular point made by boys was their enthusiasm for undertaking “purposeful work” – not just labour.  This involves the development of craftsmanship and creativity, facets of boys’ education that have been removed in the modern curriculum.

When asked to identify the passage from boy to manhood, boys defined becoming a man means not only knowing the right thing to do, but also acting on those convictions.


Achievement
Boys see the need to feel successful as a critical experience.  Boys see significance in achievement recognition for academic, social and athletic accomplishments.  In addition they also want to be acknowledged  for community service, working to help the environment, leadership, creativity, energy and being a successful ‘ladies man’.    The school that focuses on this development is helping the boys to understand that school is more than just a means to an end – if the school environment is right, the boys school will be contributing in a major way to the development of the ideal boy.  


Motivation
Boys express a desire to feel motivated and acknowledge feeling some pressure to act as if they ARE motivated, even when they feel otherwise.  However, they are unsure whose responsibility motivation is and face hurdles in this regard.  Many boys have problems getting started – the problems of initiation need to be encouraged via the “10 second rule”.

Other issues for motivation identified were:
· Complacency and “top down” motivation – this means being motivated because of the necessity of achieving the outcome.

· The ability to break tasks and projects down to component parts appeals to boys enabling them to complete smaller hurdles on the way to achieving the overall goal.

A further interesting comment is that boys identified that the school day makes their brains far more tired (90%) than their bodies.

· A further key factor impacting on motivation that boys identified was risk taking.  The challenge for educators is to provide such opportunities for risk taking in a structured environment.  Parents expectations also a very strong motivator.

· Motivation through competition is a key factor, and the impact that this can have in extracurricular activities, can also be seen in other aspects of a student’s life.

· Fear of Failure is a further factor

Intrinsic motivation is a far more powerful force in a person’s life than extrinsic motivation.  It follows then, that a boy’s power is accessed once he knows what is intrinsically important to him.  That very process of discovery should be at the heart of the educational enterprise.  

Congruity
This concept addresses the degree to which a person’s actual life reflects their main interest, identity and personal priorities.  Congruity plays a pivotal role in whether the boys feel like themselves in respect of activities or whether they feel as though the energy is dedicated to activities which is somewhat alien to their natural inclination.  If an ordinary achievement is satisfying for boys, a congruent achievement is a life affirming experience that not only garners recognition but focuses one’s purpose.  Living a congruent life signifies a life shaped by design and intention, yet, because boys can’t describe such a life explicitly, we may mistakenly assume that they have no such aspirations or needs.

It is critical however, that schools and teachers fill their teaching programmes based on this concept so that in the learning the boy can identify relevance and relation to himself.

The development of congruity as defined by the presence of purpose in boys’ lives may well require affirmation with others, who have successfully navigated this hurdle in their own lives along these lines.  So the ‘effective’ teacher can have a major impact in this in such situations.

Congruity does not require that we lessen our expectation of boys so much that it requires us to redraw the essential steps of boyhood, especially those that comprise adolescence.

Reframing the adolescence package to foster deep authenticity may be the single most important collective step we take towards making boys the “master of their fate and the captains of their soul”.  


Belonging
The research shows a very strong indication of the bond between boys, their peers, their school and their families.  These bonds are the emotional foundation that gives them the freedom and courage to test themselves in many ways.  Younger boys, especially, have a very strong sense of belonging at a boys’ school.  Older boys have developed a broader perspective.  

Boys describe forming strong attachments to teachers who engage in constructive levels of self-disclosure within the classroom.  A great many boys also find teachers to be a critical source of object constancy in their lives.  Essentially, they count on their teachers to have a consistently benevolent attitude and be willing to sacrifice themselves for their students. Boys essentially want from teachers what they want from their parents – loving resistance and the resistance refers to the ability to provide a framework where they can bounce off and risk take.  

Other areas of belonging identified by boys, are their families and their fathers – boys are less focused on peak experiences than time spent together and are especially interested in some type of collaborative activity that could potentially signify the strength of their bond.  

Friends are critical for boys.

Because belonging is so close to the emotional wellbeing of boys, it seems fair to think of belonging as a significant requirement in their lives.  Based on the dialogue thus far belonging is a critical benchmark by which boys measure their significance as students at a boys’ school.  
	




HEIDI HAYES JACOBS - “CURRICULUM DESIGN”

Heidi Hayes Jacobs is the Executive Director of the Curriculum Mapping Institute and President of Curriculum Designers Incorporated.  She is an internationally recognized expert in the field of Curriculum and Instruction.  She has served as Adjunct Associate Professor at the Department of Curriculum and Teaching at the Teachers College, Columbia University, New York City, from 1981 to the present.

Dr. Jacobs’ presentation focused on the use of Technology in the Curriculum.  She commenced with a statement that while students are living in the 21st Century, schools are operating with 20th Century technology.  A way to engage boys is to offer meaningful learning experiences, hence the need to use 21st Century practice.  An oral lesson delivered as compared to a lesson delivered with video podcasts would be an interesting contrast for boys.  She discussed the use of a wide range use of technology: 

· webpages (Facebook style)
· mind maps
· students making documentaries and video conferencing for assignments relevant to a lot of subjects
· social production – providing students with opportunities of learning to do/knowledge creation
· social networks – learning to be/defining our identities/how we connect with each other and determining how learning occurs
· She also discussed the use of sematic webs, media groups, non-learning and learning

She also challenged the professional development offered to teachers – not all teachers need the same PD.  

The conference then broke into groups with discussions around the use of IT.  
Sample lessons that had been videoed were looked at and discussed.  

Consensus re use of IT in teaching and learning –
· Teacher reflection from visual analysis of videoed lessons
· Up skilling students
· Delivering difficult information on a repeated basis
· Marketing – commercial advertising for the school





DENISE POPE - “SUCCESS WITH LESS STRESS”

Denise Pope has been a lecturer at the Stamford University School of Education for 9 years.  She specializes in Student Engagement, Curriculum Studies, Qualitative Research Methods and Service Learning.  She founded and now directs the SOS: Stressed Out Students Project – a research and intervention effort to work with schools to counter the causes of academic stress.  The typical USA scenario is as follows:

· Student has 6 – 7 periods per day
· Homework for 3 hours per night
· Co-curricular for 2 hours per day 

And struggles to fit all of these in and leading to sleep deprivation leading to
· cheating
· opting out completely
·  anger
· drugs/alcohol
· suicide.  

The Student Voice Research when asked to define what is success, that students identify external factors – grade scores, college entry, and money.  

The same research when asked of adults and parents identified internal factors/happiness etc.
	
The SOS Programme defines a successful student with the following qualities:
· Well being
· Integrity
· Resilience
· Connection
· Creativity
· Engagement
· and hence achievement

The project works with schools, encouraging schools to:
· Examine students use of time
· Focus on project base learning
· Use alternative and authentic assignments
· Creating a climate of care
· Education of parents and students

Educating Parents and Students
Support and advice given
· Schools schedule – Exams - Test calendar – Homework - Sports
· Relevance -  considering student voice and choice
· Culture of revision and redemption – what did you get wrong?  And learning from those areas
· Social emotional learning advisors 
· Parenting out of fear / ignorance so that students can feel they can meet their parents expectations




Guidelines for time management 
The students contact time should be matched by the amount of time spent combined on play, down time and family time.  
	



PEG TYRE – “THE TROUBLE WITH BOYS”

Peg Tyre is a prizewinning investigative reporter and the author of the controversial and widely praised book “The Trouble With Boys”:  A Surprise Report Card On Our Sons, Their Schools and What Parents and Educators Must Do (Crown 2008).  Peg spent two decades in journalism, writing for the New York magazine, Newsday and On Air correspondent for CNN and Newsweek.  Newsweek cover story “Boys Crisis in 2006 in Newsweek Spark National Debate”.  She has lectured in Harvard and Columbia University Graduate School of Journalism.  She continues to write about education, social trends and culture.  

Her address “The Trouble With Boys” commenced with statistics as to success in education in 	USA Undergraduates at University is 60% female.  She made a number of observations and discussed a number of themes.

Early Childhood Education in USA
This has become very academic as children can learn very effectively at this level.  Research has shown that boys who have been through highly academic early childhood programmes had suppressed achievement later on compared with programmes in early childhood education that had offered an academic social education mix.  In answer to criticism that early childhood education is simply playing, Peg Tyre discussed the very positive effective learning that can take place through play.  

School Environment
Peg Tyre discussed the trend to retraction of recess time.  This is having an adverse effect on boys as movement is irrevocably tied to high levels of cognition.  Research data shows that at the extremes for the most active boys, a retraction of recess has a real impact on boy’s achievement. 


Writing
She discussed the nervousness of allowing boys to write about violence in light of the  school tragedies in the USA.  Boys are deeply interested in action and to prevent boys from writing about such activities in formal schooling takes away a key opportunity to engage them.  They are currently exposed to technology that allows them to “kill the monster, kill the bad guy protect their mates.”  Providing the aggression is contextualized, it can be used very effectively in a class room setting.








WORKSHOPS





“INDIGENOUS EDUCATION – AN AUSTRALIAN PERSPECTIVE ON ENGAGING THE ISSUES”
Presenter:  Ross Tarlinton, Headmaster, St Joseph’s College, Sydney.   

In regards to Educating the Aboriginal Boys in the School”.  This is a high decile private school and the small number of Aboriginal Scholarships offered provides little comparison to a diversely ethnic state funded urban boy’s school in Auckland.  



“BRIDGING THE GAP – A MENTORING PROGRAMME”
Presenter:  Hill Brown, St Christopher’s School, Philadelphia.

This presentation provided an overview of mentoring programmes delivered within the school and outside of the school.  Once again a very high decile school, highly resourced.  The mentoring programmes that Kelston Boys High are very much in line with this philosophy.



“MAY I HAVE YOUR ATTENTION PLEASE?”
Presenters – Jo Ann Cohen and Jerry Evans, La Salle College, Philadelphia

This presentation was an in-depth analysis of ADHD.



“A LIVING STRATEGIC PLAN”
Presenter – Mary Gauthier, Wernham West Centre for Learning, Canada

This presentation described the use of “language across the curriculum” then being incorporated into all Departments across the school.  



“THINKING ROUTINES – Segues ??  to Learning”
Presenter – Heather Evans – Trinity Grammar School, Australia

A useful presentation by Heather Evans of Trinity Grammar School, Australia identified a visible thinking website www.pz.harvard.edu/vt .  Visible thinking has a dual goal to cultivate students thinking skills and dispositions and to deepen content learning.  They have used this website as a foundation for their Visible Thinking across the school.  They have extensively used wall charts of thinking dispositions posted in all the classrooms.  I will use this as part of the updated 2011 Kelston Boys High Teaching Manual.


PRE CONFERENCE WORKSHOP
“Boys, born or built: What is important for Schools?”
Abigail Norfleet James, Ph.D.

PROBLEMS IN BOYS’ LEARNING IN TRADITONAL FORMAL SCHOOL SETTINGS

Problem 1 - LANGUAGE
DEVELOPMENTAL DIFFERENCES BETWEEN BOYS AND GIRLS
In general, girls develop earlier than boys with the areas showing the most obvious developmental differences being physical and sexual development.  Girls enter puberty earlier than boys and may well complete this phase before late-starting boys.   This difference however, also extends to the development of the brain as well as the body.
This developmental advantage begins soon after birth and continues into late adolescence or even later.  If readiness to read, write and calculate is the mark of a good student, girls are more ready for these tasks than boys of the same age.  Girls start to talk before boys, they develop fine motor skills before boys and they develop their abilities to do basic arithmetic, make calculations, grow their vocabulary and read faster than do boys.  This means, that given the way our education system is structured, upon entrance to school, the average girl simply is cognitively more ready for school tasks than the average boy of the same age.

THE HUMAN BRAIN
The human brain is divided into two roughly equal hemispheres with the right hemisphere sending and receiving information from the left side of the body and the left hemisphere, sending and receiving from the right side.  For most part, the brain works the same for men as for women, but there are a few major areas where sex differences can be found.  From birth, for girls, the left hemisphere shows a higher response to stimuli.  However, for boys, the right hemisphere shows a higher response.  In other words, the left hemisphere of the brain develops more rapidly for girls and the right hemisphere for boys.

The left hemisphere is predominantly responsible for language or linguistic (verbal) functions.  Both the Wenicke’s Area and the Broca’s Area are found in the left hemisphere.  The Wernicke’s Area is responsible for the acquisition and understanding of words and the Broca’s Area for grammar and the production of words.  Males primarily use only the left hemisphere for language, whereas females use the left hemisphere and the corresponding areas on the right side.  Thus girls have in effect a double advantage when it comes to the learning of language and language skills – an advantage from a faster developing left hemisphere which is complemented by the use of the right hemisphere which boys do not use for language.  This explains why girls, in general, have an advantage in verbal intelligence.  This difference is, however, not apparent in adults as it appears by adulthood that men have caught up to women.  The problem is however, that by the time that men have caught up to women in verbal skills, many have not acquired the habit of reading and continue to believe that their verbal skills are inferior to women.

The right hemisphere, is predominantly responsible for spatial (the ability to think in pictures and create vivid mental images) functions.  Females primarily use only the right hemisphere for spatial cognition, whereas males use the right hemisphere and the corresponding areas on the left side.  This, then explains, why men have an advantage in spatial activities.
Thus, if formal classroom teaching has a linguistic focus (as much of it traditionally has), boys, in general will be disadvantaged.

ENVIROMENTAL INFLUENCES
Attitudes, common held beliefs and practices in Society conspire against boys developing language skills.
Parents – often do not talk to sons as much as to daughters (very simply addressed by parents leading discussions about what is happening in the newspaper and fathers reading to sons – boys need to hear words!)
Society – expects that boys are not verbal and do not want to read
Peers – very important to boys with a real power to generate non-academic behaviour.

Problem 2 – THE BIOLOGY OF SCHOOL SKILLS
The teaching profession is female dominated, and it is logical to assume therefore that the natural female learning techniques dominate.  Boys are already very likely at a lower developmental level and the use of a linguistic approach will exacerbate that problem.

Different Modalities Used in Teaching
· Visual Learning – pictures, graphs, charts, tables
· Kinesthetic Learning – hands on, “doing”, labs, demonstrations
· Linguistic Learning – reading, books, work on board, hand-outs
· Verbal Learning – spoken or heard, lecture, discussion
· The problem is clearly evident if teachers use a Linguistic/Verbal approach in contrast to boys’ preferred Visual/Kinesthetic learning approach. 
· Hearing 
· Boys are not talked to as often and so do not develop listening skills to the same degree as girls.
· Boys do not hear sounds as high or a soft as girls – the teacher needs to be “louder and lower” for boys.

Attention Difficulties
Boys learn better standing or moving.  Further, they will quickly lose concentration if they are being simply talked to – their attention will be directed to movement – elsewhere in the classroom or beyond it.  A teacher who is continually moving while talking to boys will have more success with engagement.

Boys’ Academic Attitudes
· Ability is more important than effort, image is the most important – motivation suffers as a result “too cool for school”
· Boys overestimate their academic competence – even in the face of failure or they may simply opt out altogether “I failed because I didn’t try!”
· Boys will engage in Maths, Science, Technology and Sport – areas of interest and strength
· Influence of the home environment – parents sometimes over support boys with detrimental effects
· Boys are often clueless as to their standing in class and failure is the teachers fault
· Boys have few skills in self-motivation – if it does not work the way they do it, they have no resources to change
· Boys become defensive when they cannot compete – they then belittle the importance of school success
· Boys exaggerate the importance of success in sport

Problem 3 – THE PERSONALITY OF BOYS
Society promotes the image of Hegemonic masculinity – a stereotype associated with being tough, distrusting adults, not doing anything weak or sissy, never crying, being muscular, playing sport, not talking very much and not acting like a girl.  This has promoted a belief that typical boy behaviour – loud, competitive and physical - is bad.  Boys are being told they need to become more like girls – quieter, cooperative and gentle.
The pressure for boys to conform to the male stereotype of behaviour is much stronger than the pressure for girls to perform to the feminine stereotype.  From the early 19702, women were exhorted to change their ideas about what they could aspire to accomplish, to take on non-traditional roles and to widen their horizons.  Women were encouraged to take professional degrees, enter business and take on management positions.  Girls have increasingly been given the same opportunities as boys to take on programmes in schools.
During the same time, men were told they had to change too, but no instruction as to how or to what was given.  Boys were pressured to emulate the behaviour of girls, or at least that is how it seems to them. 
Single sex boys’ education, offers the opportunity for boys to be educated through programmes away from environments where their nature is questioned or where the accepted standard of behaviour is feminine.

Problem 4 – THE BIOLOGY OF EMOTIONS  
The Human Brain
The areas comprising the prefrontal cortex at the very front of the brain mediate between emotions and decision making (“the Executive Decision Maker”).  This part of the brain continues to develop and mature through adolescence.  Because girls mature sooner than boys (including the brain), the earlier development of their prefrontal cortex explains why girls can exercise better self-control and analyse and provide more logical emotional responses.   It also explains why boys, have more difficulty expressing emotions.
Further, boys have an instinctive “fight or flight” mechanism which stems from an ancestral instinct to be ready to respond to emergencies – whether it is a threat to self-esteem or a threat to life and limb.  Thus under stress males are more likely to stand and defend themselves or to flee the situation.  Thus in a classroom, a male response may escalate in the heat of a moment and a small disagreement become a major battle.
The slower development of Mirror Neurons in males impacts on their ability to empathise with another and the ability to understand that others have mental states different from their own.  Boys often cannot understand the impact their actions are having on others, until this effect is pointed out.  This also explains why Autism (the inability to from personal relationships) is more prevalent in boys.

Problem 5 – THE BIOLOGY OF SOCIAL BEHAVIOUR
Activity Levels – boys want rough and tumble play as an essential part of their growing up, but to what extent is Society disapproving of such behaviour?  Being left to solve their own problems will give boys the skills to deal with social problems later in life.  In adolescence, the development of testosterone in boys also manifests the need for aggression.  To what extent does Society condemn this natural development by viewing the behaviour as violent?
Groups – boys prefer groups from early childhood (larger groups than the 2 or 3 preferences of girls).  These coalitions provide the environment for competition and experiencing success and failure.  Actions by Society to restrict these structures can impact on boys’ development.

STRATEGIES FOR ADDRESSING THESE PROBLEMS
STRATEGIES FOR HEARING DEFICITS
Train the Ear
· Phonemic Awareness techniques – listeners are taught to identify phonemes, the smallest units of sound that can differentiate meanings e.g. “cat” is broken down into “k”, “ae” “t”
· Phonic Fun exercises – changing letters and sounds of words to create new words
Dictation
· Start with formal dictation
· Develop into assisting with a synopsis of what had been said
· Student take their own notes with initial checking and then with developing independence
Use Rhythm and Music
· Memorise poetry
· Use of Academic songs (useful websites www.kidsknowit.com, www.singtolearn.com )
Encourage Students to Listen to Others
· “Do you agree with his answer?”

STRATEGIES FOR LANGUAGE DEFICITS – READING
Develop Language Fluency
· Read to students
· Get students to read out loud
· Get boys to work in cooperative groups
Use Strengths to Compensate for Weaknesses
· Graphic novels, magazines and web sites
· Book Bingo, Bookmarks
· Books that are exciting, realistic, gory, scary and plot driven

STRATEGIES FOR LANGUAGE DEFICITS – WRITING
Check for Dysgraphia
· This is a learning disability resulting from difficulty in expressing thoughts in writing and graphing.  It generally manifests in extremely poor handwriting
Grammar Games
· Grammar poker
· Vivid verbs or abundant adjectives
· Personal paragraphs, punctuation passages
· Taking sentences/paragraphs apart
Short Writing
· Headlines, First/last lines
· Serial stories

STRATEGIES FOR USING VISUAL SKILLS
· Turn the lesson into some form of graphical presentation
· Weaving a story – connecting characters with a plot
· Use Comic Strips
· Use time lines
· Use family trees
· Story web or concept web
· Teach good underlining and highlighting techniques – find the concept

STRATEGIES FOR USING PHYSICAL SKILLS
· Boys stand to ask/answer questions – controls blurting out and develops attention skills
· Allow boys to use the board to give answers
· Creating vocabulary lists by writing to learn both spelling and meaning
· Recreate physical situations being learned e.g. Battle of the Western Desert WWII

STRATREGIES TO USE BOYS’ INTERESTS
· Word origins – “Words of the Day”. Roots and Stems and taking word apart
· Boy themes in literature
· Action novels
· “Boy relevant” writing prompts

STRATEGIES USING BOYS’ CURIOSITY
· Problem solving – logic puzzles, chess, bridge, scavenger hunts
· Chance and Risk
· Reality Clubs – Investment, Building Contracting, Sports Tournaments Group work

STRATEGIES USING BOYS’ COMPETITIVE SPIRIT
· Debates
· Academic Football/Sports event
· Help boys develop indirect competition -  personal best goals, keeping track of academic grades, place in class
· Myth busters approach


CONCLUSION
The paradox for boys in school is that even though they are not good at expressing emotions, they learn best when they are emotionally engaged to the topic.  Boys have to like their teacher and the subject before they make a real commitment to the learning.  Schools provide a safe environment for boys to develop emotionally.  The problem for boys is that the standards for proper male behaviour are less flexible than what is considered proper for girls.  Again, a single sex boys’ education, provides boys with a less complicated environment to behave and learn in.

	BOYS WILL LEARN WHEN THE TEACHER

	· Gets them engaged – whatever it takes
· Teaches them the skills of learning – many boys don’t study well because they don’t know how to
· Uses cooperative groups (well supervised) for long term projects
· Structures the course so that it provides room for movement and action
· Teaches older students how to translate teacher instructions into actions that work for them
· Provides opportunities for experiencing success which then motivates boys to work



This paper was written from notes made at the Preconference Workshop delivered by Dr. James and supplemented with extracts from the book she authored:
“Teaching the Male Brain – How Boys Think, Feel and Learn in School”
Author - Abigail Norfleet James
Published by Corwin Press.
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SECTION 1

THE SCHOOL PHILOSOPHY AND TRADITION
The School is the only single sex State Boys' school in West Auckland is fifty years old and has a roll of eleven hundred and fifty students. The School enrolls students from a very broad geographical area and the zone encompasses all Waitakere City and beyond.
The School has a proud tradition of providing excellence in education and a reputation for developing "boys to young men." The School accepts the challenge of achieving three goals with each student who attends the School.

Goal One - Academic
Secondary Schooling is the final stage of compulsory education. At the end of secondary schooling, our young men will either go into the workforce or seek further education through tertiary providers. Their employment or tertiary opportunities will be dependent on the academic results, school reports and testimonials which the students accumulate during their time at secondary school. In particular the results in National Qualifications achieved in their final three years of schooling become critical. We therefore see our role as a teaching staff to give our students the best opportunity to develop their academic potential.

Successful academic education depends on an effective triangle between three parties:

1 The teaching staff who have a responsibility to teach our students properly and professionally.

2 The student himself who has a responsibility to be a "good student". This means
· Full attendance where possible
· Being prepared by having the necessary books and equipment
· Having a positive attitude and wanting to learn when a student enters a classroom
· Behaving in class
· Taking a responsibility for his own learning by completing homework and doing extra study for tests and examinations.

3 The student's family who need to support their son in his education by taking an interest, encouraging him to read, asking questions about what is happening at school and seeking appropriate help when the student is having difficulties.
Goal Two - Values
Every student who attends Kelston Boys' High School develops the appropriate values as laid out in the School's Charter.
These values are:
Respect	Tolerance
Reliability	Punctuality
Manners	Perseverance
Self-discipline	Honesty
Initiative	

These values are not taught directly through the curriculum but are "picked up" through the culture and tone of the school - by the way the senior boys conduct themselves; by the standards insisted on by staff; and from the discipline and guidance systems which the school has in place.
Goal Three - Co-curricular
We want every student who attends Kelston Boys' High School to enjoy school and to this end offer a wide range of co-curricular activities including sport, drama, music and culture. All of these activities give students an interest outside the classroom and help to make school a more enjoyable learning environment. Of course these activities teach many of the values outlined in the second goal.
IN SUMMARY THEN, THE SCHOOL’S PHILOSOPHY IS

· Academic achievement as our number one priority
· we teach a demanding curriculum
· we believe in "old fashioned" but successful educational concepts such as exams, uniforms, non violence, zero tolerance to bullying, strong discipline, manners, punctuality, developing relationships, consulting with parents, careers and personal guidance and offering opportunities outside the classroom


SECTION 2
EXPECTATIONS
WHAT TEACHERS CAN EXPECT FROM THE BOARD OF TRUSTEES AND SENIOR MANAGEMENT


SUPPORT
· Appropriate resources for teaching
· Sufficient teaching time to meet course requirements
· Access to Professional Development linked to School and curriculum priorities
· Access to ancillary staff for all teachers
· A suitable teaching environment
A FAIR DEAL
· The Board will be a good employer
· The Board will provide a safe environment
· Teachers will be consulted on professional matters
· Teachers will be informed of School wide issues and development
RECOGNITION
· Teachers will receive informal feedback and acknowledgement from management
· All teachers and support staff will be formally appraised annually identifying strengths and professional development needs


WHAT THE BOARD AND MANAGEMENT CAN EXPECT FROM TEACHERS 

PROFESSIONALISM
· All teachers will be loyal to the School
· All teachers will be familiar with the requirements of the National Education Guidelines and of the national curriculum in their specialist area
· All teachers will use recognised effective teaching, assessment and evaluation practices
· All teachers will dress and behave appropriately

COMPETENCE

· All teachers will actively strive to enhance the emotional and social development of students. To achieve this it is expected that teachers will:
(a) Ensure that students have access to appropriate counseling support.
(b) Follow the School's procedures promoting positive behaviour and assertive discipline when dealing with any student causing concern.
(c) Be an effective tutor group teacher.
(d) Monitor the attendance of students accurately and follow all recording and reporting procedures relating to attendance.
(e) Make full use of 'merit awards' (and any other school systems) to promote feelings of pride and self worth in students.

· All teachers will aim to provide optimum opportunities for students to reach their full academic potential. To achieve this it is expected that teachers will:
(a)	Implement a teaching programme based on the subject scheme (which will be based on the national curriculum statement or syllabus).
(b)	Use a variety of effective teaching strategies.
(c)	Establish a room environment (when based in a classroom, workshop or laboratory) that is likely to stimulate student interest and which uses displays of student work to acknowledge individual effort and sets standards others might emulate.
(d)	Set and check homework regularly (each report will include an assessment on homework completion).
(e)	Make effective use of diagnostic, formative and summative assessments.
(f)	Inform all students via a student course statement in writing, of the years' assessment programme.
(g)	At the start of each new topic provide students with a list of the learning objectives for the topic.
(h)	Ensure that summative, end of topic, assessment relates to the topic objectives.
(i)	Use mark schedules, checklists or other systems to show students exactly how assessed marks or grades have been allocated
(j)	Ensure that all assessment tasks are set at an appropriate standard (e.g.relative to external examinations, unit standards or levels specified in curriculum statements).
(k) 	Use moderation procedures to ensure consistency in assessment between classes.

(1)	Seek feedback from students annually about the appropriateness of courses and the effectiveness of teaching programmes.
· Teachers will provide opportunities for students to develop their aesthetic abilities, cultural interests and sporting skills. To achieve this it is expected that teachers will:
(a) Actively support at least one co-curricular activity during the year. 
(b) Actively encourage students to participate in co-curricular activities.


SECTION 3
THE KELSTON WAY

	KBHS CHARTER – what are we trying to do? What’s the rationale for our existence?



	MISSION
	VISIONS

	Boys to Young Men
	· Academic potential realized
· Citizenship values developed
· Cocurricular opportunities

THIS IS THE KBHS CURRICULUM



	THE NATIONAL CURRICULUM GUIDES THE DEVLOPMENT OF THE KBHS CURRICULUM



	NATIONAL VISION – confident, connected, actively involved, lifelong learners (teaching them to learn – student centred learning!!!)

	
WHEN DELIVERING IT WE NEED TO BE MINDFUL OF


	Setting high expectations
	The Treaty of Waitangi
	Cultural Diversity
	Inclusion

	Teaching Learning to Learn
	Community engagement
	Coherence
	Future Focus

	WHAT HAS TO BE TAUGHT???

	LEARNING AREAS
English, the Arts, Health & PE, Languages, Maths, Science, Technology, Social Sciences
	WHAT SKILLS? (COMPETENCIES)
· Thinking
· Using language symbols and texts (including ICT skills)
· Managing self
· Relating to others
· Participating and contributing
	WHAT VALUES?
· Excellence
· Innovation, inquiry and curiosity
· Diversity
· Equity
· Community and  participation
· Ecological sustainability
· Integrity

	HOW DO WE TEACH IT?

	BEST PRACTICE PEDAGOGY
	TEACHING TOOLS
	TEACHING BOYS 


	· Te Kotahitanga 
· Visible Learning (Hattie)
· Best Evidence Synthesis 
· Visible Thinking 
	· Literacy (Across the Curriculum)

· ICT Technology

· Assessment Tools
	· Classroom Management

· Careers (Across the Curriculum)

· Academic Counselling





SECTION 4

BEST PRACTICE PEDAGOGY

HOW DO WE TEACH THE CURRICULUM?


THE Te KOTAHITNGA PROGRAMME

WHAT IS Te KOTAHITANGA?
Te Kotahitanga is a teaching and learning programme aimed at improving the educational achievement of Maori students in mainstream secondary schools in New Zealand.

BACKGROUND
Having concerns over the achievement of Maori students, Professor Russell Bishop from the School of Education at the University of Waikato and Mere Berryman from the  Poutama Pounamu Research and Development Centre in Tauranga, in 2001, began an educational reform research project.
The research was extensive and surveyed a range of different types of schools.  Within the schools interviewed were
· Engaged Year 9 and 10 Maori Students
· Disengaged Year 9 and 10 Maori Students
· Parents/Caregiver’s of Maori Students
· Principals of the schools
· Teachers in the schools
The Research identified three major impact’s on studnets’ learning
· The Home
· The school structure and systems
· The Teachers
When asked “What makes a difference to your learning?”, both the engaged and the disengaged students identified:
· The teacher and the teaching as having an overwhelming influence
· The school structure had a small effect
· The home had a very small effect
When asked “What makes a difference to your child’s learning?”, the parents/caregivers identified:
· The teacher and the teaching as having a significant influence
· The school structure had some effect
· The home had a small effect
When asked “What makes a difference to student learning?”, the principals identified:
· The teacher and the teaching as having a significant influence
· The school structure had some effect
· The home had a small effect
When asked “What makes a difference to student learning?”, the teachers identified:
· The teacher and the teaching as having a very small effect
· The school structure had some effect
· The home had a major effect

Further, the Research identified the following characteristics of teachers who “made a difference:
· Teachers who made an effort to GET TO KNOW their students
· Teachers who the students could TRUST
· Teachers who LIKED their students
· Teachers who BELIEVED their students
· Teachers who made an effort to UNDERSTAND their students
· Teachers who TOOK AN INTEREST in the lives of the students

From these Research findings, a Teaching and Learning Professional Development Programme was developed that has a focus on the way teachers relate to  and interact with students in their classes.  Teachers who are Trained Facilitators go into teacher’s classrooms, observe a lesson and record interactions statistically, give constructive feedback on the lesson and help the teacher plan to improve – IN OTHER WORDS, THEY COACH THEM!! 

TEACHING OUTCOMES
For classes where the teachers had participated in the professional learning was found:
· A more balance approach to teaching with a shift away from the teacher merely delivering information
· Teachers were more effective in building on students’ prior learning
· Teachers reflecting and responding by receiving and giving feedback i.e. powerful professional dialogue occurring

STUDENT OUTCOMES
For classes where the teachers had participated in the professional learning was found (and for ALL students, not just Maori):
· An improvement in “on task” behaviour
· An improvement in work completion
· An improvement in school attendance
· A reduction in stand downs and suspensions
· An improvement in school examination performances

THE EFFECTIVE TEACHER PROFILE
The Project developed the following Effective Teaching Profile:
	THE FUNDAMENTAL COMMITMENT OF THE TEACHER
· Positively and vehemently REJECTS DEFICIT THEORISING as a means of explaining student’s educational achievement levels
· Learns and understands how to bring about change in student’s educational achievement and teaches accordingly 


	THE TEACHERS DO THIS IN THE FOLLOWING OBSERVABLE WAYS
1. MANAAKITANGA – mana refers to authority and akiaki to the task of urging someone to act.  Manaakitanga, then refers to the task of building and nurturing a supportive environment.
Above all else, the teacher cares for the students as culturally located human beings
2. MANA MOTUHAKE – mana can also relate to the ability to participate at a local and global level.  Mana Motuhake involves the development of personal or group identity and independence.
The teacher has high expectations for their students’ learning and care for their performance
3. WHAKAPIRINGATANGA – the process where specific individual roles and responsibilities are required to achieve individual and group outcomes.
The teachers create a secure, well managed learning environment by incorporating pedagogical knowledge with pedagogical imagination i.e. they are able to manage their classroom so as to promote learning
4. WANANGA – a centre of learning and a forum involving a rich and dynamic sharing of knowledge.
The teachers are able to engage in a range of discursive (based on reason and argument) learning interactions with students, or facilitate students to engage with others in these ways
5. AKO – means to learn as well as to teach and refers to a teaching-learning practice that involves teachers and students learning in an interactive relationship
The teacher can use a range of strategies that promote effective teaching interactions and relationships with their learners

6. KOHITANAGA – is a collaborative response towards a commonly held vision, goal or other such purpose or outcome
The teacher promotes, monitors and reflects on outcomes, shares this with students and this in turn leads to improvement in the educational achievements of the students






The implementation of the Effective Teaching Profile will develop learning environments where the following notions are paramount:
· POWER IS SHARED – learners can initiate interactions, a learner has a right to self-determine his learning style and collaborative critical reflection occurs
· CULTURE COUNTS – learners can safely bring “who they are” to the learning interactions
·  LEARNING IS INTERACTIVE AND DIALOGIC (the consequence of a dialogue in which different people provide arguments based on validity) – learning is active and problem based, integrated and holistic, learners can ask questions and evaluate answers
· CONNECTNESS IS FUNDAMENTAL TO RELATIONS – teachers are committed o and connected to their students and the community and school and home aspirations are complimentary
· THERE IS A COMMON VISION – there is an agenda for excellence for Maori in education.
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THE IMPLEMENTATION OF THE EFFECTIVE TEACHING PROFILE
The implementation of the Effective Teaching profile is by application of the GEPRISP Model.

	GOAL
We need to improve Maori students’ educational achievement
	If we are to do this we need to examine Maori students’ current educational EXPERIENCES
	This may require us to challenge and/or affirm our own and other teacher’s POSITIONING
	We need to do this if we are to develop new kinds of RELATIONSHIPS with Maori students
	New relationships may mean that we will be able to de velop new INTERACTIONS
	New interactions can be reinforced by learning new STRATEGIES
	However, we need to PLAN strategically for all this to happen

	The induction hui process

	G
	E
	P
	R
	I
	S
	P

	The in-class implementation process

	.... so that we can all respond to the GOAL of raising Maori student achievement
	In turn th echanges we make will enhance and/or valididate the EXPERIENCES of Maori studnets in our classrooms
	Professional discussions and ongoing critical reflection will reinforce our POSITIONING as agentic and therefore capable of bringing about positive changes for Maori students
	… have a psitive impact on our RELATIONSHIPS with students.  This process may put pressure on or build new RELATIONSHIPS with colleagues as we seek to deprivatise our practice and continue to develop new skills
	… that will give rise to more effective teaching and learning INTERACTIONS.  More effective teaching and learning INTERACTIONS are likely to lead to …
	… to develop and use specific STRATEGIES (some already known and some new)
	Using evidence fro Maori students’recent participation and achievement we can PLAN strategically by using evidence formatively …




TEACHING DIFEERENT ETHNICITIES
TEACHING MAORI AND PACIFIC ISLAND STUDENTS
Maori and Pacific Island students may well respond to different teaching approaches. The following comments may be useful in that regard.
	· If students are struggling to understand work, it is a signal that another approach is required
· Use examples students are familiar with
· Link the lesson content to what the students already know
· It is possible to use different approaches with different students in the same class
· Many of these students are visual and kinesthetic learners including hands on learning preferences
· Set up the room unconventionally so that students can choose to work in groups, pairings, or individually
· Change the lesson every 10 minutes to include activities which require listening (auditory learning), reading, observing or drawing (visual learning), handling materials (tactile) and moving objects around (kinesthetic)
· Allow movements around the room at various times during the lesson
· Allowing drinking water and playing light music may help
· Give plenty of praise where praise is due
· Rebuking students in public will lose the teacher respect
· Set high expectations and show faith in their ability (Polynesians are skilled at reading body language)




BI-CULTURAL AND MULTI-CULTURAL ISSUES
MAORI ISSUES
	· Treaty of Waitangi - implies that the Maori were here first occupying the land, and they will be respected. The Treaty also gives permission for those who came later to live in New Zealand.
· Maori sometimes feel overwhelmed by Pakeha words -many words can frighten them. It may be better to ask a Maori student what he feels rather than what he thinks. Maori can often express themselves better in art or drawing, rather than written work.



MAORI AND PACIFIC ISLAND ISSUES
	· Extended families living together is normal
· Children may be disciplined by extended family members
· Children are expected to accept family decisions on school subject choices and career choices
· Money earned belongs to the extended family
· Visitors are traditionally given food when they visit
· Saying "please" or "thank you" are not responses stressed
· To look another in the eye denotes anger or challenge
· Sitting on tables where food is prepared or on pillows is frowned upon
· The head is considered to be tapu and should not be touched
· A funeral (tangi) may be a prolonged occasion over a number of days
· A "whakama" (mood), may occur when a student has done something wrong and feels ashamed - trying to snap the student out of the mood by anger or jollying will probably be unsuccessful. It may be better to leave them for a while and deal with the issue later.





CULTURAL DIFFERENCES IN SOCIAL BEHAVIOUR
	SPECIFIC CUES
	POLYNESIANS
	PAKEHA

	
	Convey meaning by
body language and
listen by watching
	Convey meaning by
voice and word and
listen by attending to
words

	Head tilt and/or
eyebrow raise
	Agreement
	Questioning or
surprise

	Unresponsive, looking
ahead or down
	Disagreement (verbal
disagreement is rare)
	Failure to understand

	Hunched shoulders
	"I don't know"
	"I don't care"

	Quick frowns
	Puzzlement, please
help
	Disapproval

	Sniff
	Admit mistake,
apologise
	Disdain

	Touching and hugging
	Welcome, support,
friendship, gratitude
or apology
	Close friendship only

	Standing up to greet
	Sign of superior status
	Sign of respect

	Sitting down to greet
	Sign of respect
	Sign of superior status

	Wandering eyes,
looking away
	Politeness
	Boredom, evasion or
guilt

	Attentive and steady
gaze
	Opposition or conflict
	Undivided attention

	Using imperatives "do
this!"
	Acceptable
	An order

	Requests as a
question
	Uncertainty
	Politeness

	Double negative -
"You don't want it do
you?"
	"Yes" (meaning I don't
want it) or "No"
(meaning I do want it)
	"Yes" (meaning I do
want it)

	Pauses and silences
	Time to think, being
companionable and
relaxed
	Unresponsive or stupid
and creates
awkwardness unless
with intimates

	Looking you in the eye
	Rude, threat
	Respectful, full
attention




ASIAN ISSUES
· Accustomed to learning by rote
· Very competitive academically and may consider sports and art to be a waste of time
· Unlikely to work well in groups
· Like to copy one another's work
· Have great respect for teachers
· May be reluctant to answer questions for fear of losing face if wrong or being seen as "know alls"



WHAT CONTRIBUTES TO EFFECTIVE LEARNING?

VISIBLE LEARNING – John Hattie
John Hattie is Professor of Education and Director of the Visible learning Labs at the University of Auckland.  He has completed an extensive research project over fifteen years.  The research involves many millions of students and represents the largest ever collection of evidence based research into what actually works in schools to improve learning.  The project is documented in:
 “VISIBLE LEARNING – A SYNTHESIS OF OVER 800 META-ANALYSES RELATING TO ACHIEVEMENT”

WHY VISIBLE LEARNING?
Teaching and learning is VISIBLE in the classrooms of successful teachers and students as evidenced by the passion displayed by both the teacher and the learner when successful teaching and learning occurs.
The research clearly identified that the largest effects on student learning occur when teachers become learners of their own teaching and when students become their own teachers.  The teacher acts as an activator, a deliberate change agent and as directors of learning.  This is delivered by a combination of teacher centred teaching and student centred learning and knowing.  This will involve a combination of:
· Surface information
· Developing deeper understanding and thinking skills
· Students constructing defensible theories of knowing and reality (the learner is forced to think beyond the given and bring in related, prior or new knowledge, ideas or information in order to create and answer, prediction or hypothesis that extends to a wider range of situations

RESEARCH METHODOLOGY
The unit of analysis used is the 800+ Meta-Analyses and the major results from these studies are placed on a single ‘Achievement” continuum.  A one standard deviation increase is typically associated with advancing a student’s achievement by 2 or 3 years.
The effect size of 0.40 sets a level where the effects of innovation enhance achievement in such a way as to make a “real world” difference.  This is used as a benchmark in the analysis – it is a standard from which to judge the effects. The analysis shows that practically every initiative in education has “some” effect.  However, the “average” effect size is 0.40 and if schools are to improve teaching and learning, they should concentrate on initiatives that have an effect size greater than 0.40.


CATEGORIES OF INFLUENCE ON TEACHING AND LEARNING
The project identified six major categories influencing learning:
1. The Student
2. The Home
3. The school
4. The curricula
5. The Teacher
6. The Approaches to Teaching
The Average Effect Size of the Major Contributors to Learning
	CONTRIBUTION
	EFFECT SIZE

	Teacher
	0.49

	Curricula
	0.45

	Teaching Approaches
	0.42

	Student
	0.40

	Home
	0.31

	School
	0.23



These are averages and are only meaningful when analysed in depth.

THE STUDENT (Effect Sixe 0.40)
The student brings to his learning:
· Prior knowledge of learning
· Expectations
· A degree of openness to experiences
· Emerging beliefs about the value and worth to them from investing in learning (attitude?)
· Engagement
· Ability to build a sense of self from engagement in learning and a reputation as a learner



	CONTRIBUTION
	EFFECT SIZE
	OVERALL RANK

	
	
	

	Background
	
	

	Self-report Grades
	1.44
	1

	Piagetian Programs
	1.28
	2

	Prior Achievement
	0.67
	14

	Creativity
	0.35
	78

	
	
	

	Attitudes and Dispositions
	
	

	Motivation
	0.48
	51

	Concentration/Persistence/Engagement
	0.48
	49

	Self-concept
	0.43
	60

	Reducing anxiety
	0.40
	66

	Attitude to Maths/Science
	0.36
	75

	Personality
	0.19
	109

	
	
	

	Physical Influences
	
	

	Pre-term birth weight
	0.54
	38

	Drugs
	0.33
	81

	Positive view of ethnicity
	0.32
	84

	Exercise/relaxation
	0.28
	90

	Illness
	0.23
	102

	Diet
	0.12
	123

	Gender
	0.12
	122

	
	
	

	Preschool Experiences
	
	

	Early intervention
	0.47
	52

	Preschool programs
	0.45
	55

	
	
	

	TOTAL
	0.40
	






Conclusions
The impacts of preschool experience, prior achievements and attitudes and dispositions are significant, while the effects of diet, exercise and gender are minimal.
When appropriately challenging tasks and student success is acknowledged, then Schools do have opportunities to develop:
· Willingness to engage in learning
· Developing reputation enhancement from a student engaged in learning
· Rewarding  effort as opposed to ability
· Raising positive attitudes towards learning

THE HOME (Effect Size 0.31)
Influences from the home on student learning:
· Parental expectations and aspirations for their child
· Parental knowledge of the language of schooling
	CONTRIBUTION
	EFFECT SIZE
	OVERALL RANK

	
	
	

	Socioeconomic status
	0.57
	32

	Home environment
	0.57
	31

	Parental involvement
	0.51
	45

	Home visiting
	0.29
	89

	Family structure
	0.17
	113

	Welfare policies
	-0.12
	135

	Television
	-0.18
	137

	
	
	

	
	
	

	TOTAL
	0.31
	




Parents have major effects in terms of encouragement and expectations of their children.  However, many parents have difficulties identifying the ways that they can assist their children in realising their aspirations.  Schools need to address this issue.
Across all home variables:
· Parental aspirations has the strongest effect size – 0.80
· Communication (interest in and assistance with homework, interest in school work, discussing progress) has a moderate effect size – 0.38
· Parental home supervision (watching TV rules, physical home learning environment) is weakest – 0.18

THE SCHOOL (Effect Size 0.23)
In the Western world, research shows that a substantial proportion of the variation in student achievement lies within schools, not between schools.  Tis implies that factors such as teacher variability have a relatively larger effect on student achievement than do school effects – the teacher teaching the class is more important than the school the student attends (the overall effect size of the school is 0.23).

	CONTRIBUTION
	EFFECT SIZE
	OVERALL RANK

	
	
	

	Attributes of Schools
	
	

	Finances
	0.23
	99

	
	
	

	School Composition Effects
	
	

	School size
	0.43
	59

	Principals/school leaders
	0.36
	74

	Out of school experiences (Tutoring)
	0.09
	127

	Summer vacation
	-0.09
	134

	Mobility (Transience)
	-0.34
	138

	
	
	

	Classroom Composition Effects
	
	

	Small group learning
	0.49
	48

	Mainstreaming
	0.28
	92

	Class size
	0.21
	106

	Within-class grouping
	0.16
	116

	Ability grouping
	0.12
	121

	Multi-grade/age classes
	0.04
	131

	Open v Traditional
	0.01
	133

	Retention (Repeating a Level)
	-0.16
	36

	
	
	

	Curricula for Gifted Students
	
	

	Acceleration
	0.88
	5

	Enrichment
	0.39
	68

	Ability grouping for gifted students
	0.30
	87

	
	
	

	Classroom Influences
	
	

	Classroom behavioural
	0.80
	6

	Classroom cohesion
	0.53
	39

	Peer influences
	0.53
	41

	Classroom management
	0.52
	42

	Decreasing disruptive behaviour teacher PD
	0.34
	80

	
	
	

	TOTAL
	0.23
	






School Size (Effect Size 0.43)
Secondary schools between 600 and 900 pupils show:
· The greatest achievement gains across the years of secondary schooling
· More teacher collaboration and team teaching
· Teachers having more input into decisions involving their work
· Better personal and social interaction between students and the school
· More leadership opportunities for students
· Students believe the teachers are more interested in them
· A strong focus on the core curriculum and less likelihood of using electives to dilute the curriculum
NB The more affluent the student cohort, the larger the optimum size, the higher the proportion of minority students, the smaller the optimum size

Summer Vacation (Effect Size -0.09)
The “Summer Effect” of a 3 month break
Students learn best when learning is continuous

Out of School Curriculum Tutoring Experiences (Effect Size 0.09)
The more successful high school programs were:
· Shorter rather than longer
· Reading (0.25) and Maths (0.44)
· One on one tutoring (effect size 0.50 in reading and 0.22 in Maths)

Principals and School Leaders (Effect Size 0.36)
Two types of leadership:
· Instructional – focus on creating a learning environment free from disruption, a system of clear teaching objectives and high expectations for teachers and students
· Transformational – principals engage with their teaching staff in ways that inspire them to new levels of energy, commitment and moral purpose, so that they work collaboratively to overcome challenges to reach ambitious goals.
The research shows that Instructional Leadership has a more powerful effect on student achievement than Transformational.

Class Size (Effect Size 0.21)
Meta-analysis is a method of literature review – the lack of effects from lowering class size summarises past experience form reducing class sizes where the effect on outcomes has not been strong.  However, the positive sign of the effect size suggest that increasing class size is poor policy.

Small Group Learning (Effect Size 0.49) 
The effect size for groups which are formed and assigned a specific task (as opposed to “In class Groups” which are semi-permanent) is strong (0.49).  Placing students in small or more homogenous groups will be ineffectual unless the learning materials and the teaching is varied and made appropriately challenging to accommodate specific abilities and needs of the groups. 

Acceleration (Effect Size 0.88)
The effect size for gifted students who progress through programs at rates faster or ages younger than is conventional, is very strong (0.88).  No studies have shown Enrichment provides superior results over accelerated methods – at best Enrichment may only defer boredom.

Classroom Management (Effect Size 0.52)
The overall effect on achievement from managed classrooms is 0.52.
Research into what attributes of teachers had the greatest influence on well managed classrooms, showed:
	CONTRIBUTION
	EFFECT SIZE

	
	

	Teacher "with-it-ness"
	1.42

	Teacher "mental set"
	1.29

	Disciplinary interventions
	0.91

	Teacher-student relationships
	0.87

	Recognition for appropriate behaviour
	0.82

	Rules and procedures
	0.76

	Teacher retaining an emotional objectivity
	0.71

	Direct and concrete consequence for misbehaviour
	0.57




Conclusions
The most powerful effects of the school relate to features within schools:
· Classroom climate
· Peer influences
· Lack of disruptive students
· Challenging curricula
· Principal leadership
The influences with close to zero effect include:
· The school the student attends
· Ability grouping (unless the learning needs of the group are specifically addressed)
· Class size
· Open versus traditional classroom
The more negative influences are:
· Retention (repeating a year level)
· Transience

CONTRIBUTIONS FROM THE TEACHER
Students identified the following qualities in their BEST teachers:
· Teachers who built relationships with their students
· Teachers who helped the students develop different and better strategies or processes to learn a subject
· Teachers with a willingness to explain material and help them with their work

	CONTRIBUTION
	EFFECT SIZE
	OVERALL RANK

	
	
	

	Microteaching (videotaping role play teaching and debriefing)
	0.88
	4

	Teacher clarity
	0.75
	8

	Teacher-student relationships
	0.72
	11

	Teacher Professional Development
	0.62
	19

	Not labelling students
	0.61
	21

	Quality of teaching
	0.44
	56

	Expectations
	0.43
	58

	Teacher training
	0.11
	124

	
	
	

	TOTAL
	0.49
	




The Quality of Teaching (Effect Size 0.44)
The highest effects attributing to this effect are:
· Teachers challenging students
· Teachers with high expectations
· Monitoring and evaluating – getting students to think about the nature and the quality of their work
· Teaching the language, love and details of the subject

Teacher-student Relationships (Effect Size 0.72)
Other studies confirm the Te Kotahitanga research.  The effect sizes for Teacher-student relationships are:

	CONTRIBUTION
	EFFECT SIZE

	
	

	Non-directivity
	0.75

	Empathy
	0.68

	Warmth
	0.68

	Encouragement of higher order thinking
	0.60

	Encouraging learning
	0.48

	Adapting to differences
	0.41

	Genuineness
	0.29

	Learner-centred beliefs
	0.10

	
	



Professional Development
The research shows the most effective professional development:
· The teacher learning opportunities occur over an extended period of time
·  The involvement of external experts was more related to success than with-in school initiatives
· The PD needs to engage the teachers sufficiently to deepen their knowledge and extend their skills in ways that improve student outcomes
· The PD should challenge the teachers’ prevailing discourse and conceptions of learning or how to teach particular curricula more effectively
· Teachers talking to teachers about teaching was necessary but not sufficient by itself – such discussions need a specific focus
· PD is more effective when the school leadership supported opportunities to learn, there is access to relevant expertise and teachers have opportunities to meet to process the new information
· Funding of the PD, release time and whether the involvement was voluntary or compulsory was UNRELATED to influences on student outcomes

Expectations
· Teachers having low expectations is a self-fulfilling prophecy
· Expectations should be challenging, appropriate and checkable
· The challenge of students setting their own low expectations must be addressed by instilling confidence that they can exceed these expectations and learn to enjoy challenging learning intentions
· Schools should be providing teachers with student achievement data and appropriate benchmarks prior to teaching so that appropriate teaching and learning programmes can be designed based on where the students are currently at – teachers need to share a “common conception of progress” (where students should be at each level of their schooling)
· Teachers should see themselves as change agents – they need to believe that all students can learn and progress
· They need to believe that achievement for all students is changeable and not fixed
· The teacher who demonstrates to all their students that they care about their learning has a powerful and effective influence.

Teacher Training
The relatively low effect on learning of Teacher Training suggests a need to review and overhaul the process.  Hattie suggests some changes to training programmes:
· More emphasis on learning and teaching strategies
· More emphasis on developing teachers’ conceptions of teaching as an evidence based profession (learning from errors as much as from successes)
· Creating an appraisal system that involves a high level of trust and dependence on observed or videotaped reflection/evaluation of practice
· Providing teachers with a range of different methods to use as alternatives to methods not working
· Re-introducing micro-skills teaching method instruction
· Developing teachers’ understanding of the different ways to teach surface, deep and conceptual knowledge
· Demonstrating to teachers how they can build positive relationships with ALL students
· Demonstrating how evaluation and student assessment provides powerful feedback to teachers on how they are teaching.

CONTRIBUTIONS FROM THE CURRICULA
It is less the content of the curricula that is important, but more the implementation strategies teachers use so that students can progress upward through the curricula.  The sharing by teachers of their conceptions about what constitutes progress through the curricula is critical.  This assists in reducing the negative effects of mobility and changing classrooms and will also ensure appropriately challenging surface, deep and conceptual knowledge and understanding.


	CONTRIBUTION
	EFFECT SIZE
	OVERALL RANK

	
	
	

	Reading
	
	

	Vocabulary programmes
	0.67
	15

	Repeated reading
	0.67
	16

	Phonics instruction
	0.60
	22

	Comprehension programmes
	0.58
	28

	Visual-perception
	0.55
	35

	Second/third chance
	0.50
	47

	Writing programmes
	0.44
	57

	Exposure to reading
	0.36
	76

	Drama/arts programmes
	0.35
	77

	Sentence combining
	0.15
	119

	Whole language
	0.06
	129

	
	
	

	Maths and Science
	
	

	Mathematics
	0.45
	54

	Science
	0.40
	64

	Use of Calculators
	0.27
	93

	
	
	

	Other Programmes
	
	

	Creativity programmes
	0.65
	17

	Tactile stimulation programmes
	0.58
	27

	Outdoor/adventure programmes
	0.52
	43

	Play programmes
	0.50
	46

	Social skills programmes
	0.40
	65

	Integrated curricula programmes
	0.39
	67

	Career interventions
	0.38
	69

	Bilingual programmes
	0.37
	73

	Values/moral education programmes
	0.24
	94

	Extra-curricular programmes
	0.17
	114

	Perceptual-motor programmes
	0.08
	128

	
	
	

	TOTAL
	0.45
	



Teachers need to help students to develop a series of learning strategies that enables them to construct meaning from text, develop understanding from numbers and learn principles in Science.  The teaching of these strategies needs to be planned, deliberate and explicit and part of programmes teaching specific skills and deeper understanding.  Such learning will then lead to a student’s further engagement in the curricula, the development of problem solving skills and the enjoyment of having some control over their learning.
Most students learn problem solving skills in social and academic settings.  However, such skills can also be learned in outside the classroom activities which often involve a high perceived risk, the need for high levels of cooperation and the development of alternative coping strategies.

THE CONTRIBUTIONS OF TEACHING APPROACHES
	CONTRIBUTION
	EFFECT SIZE
	OVERALL RANK

	
	
	

	Strategies emphasising learning intentions
	
	

	Concept mapping
	0.57
	33

	Goals
	0.56
	34

	Linking old with new learning
	0.41
	61

	Learning hierarchies
	0.19
	110

	
	
	

	Strategies emphasising success criteria
	
	

	Mastery learning
	0.58
	29

	Worked examples
	0.57
	30

	Keller's PIS
	0.53
	40

	
	
	

	Strategies emphasising feedback
	
	

	Providing formative evaluation
	0.90
	3

	Feedback
	0.73
	10

	Questioning
	0.46
	53

	Frequency of testing
	0.34
	79

	Teaching test taking and coaching
	0.22
	103

	Teacher immediacy
	0.16
	115

	
	
	

	Strategies emphasising student perspectives in learning
	
	

	Space and massed practice
	0.71
	12

	Peer tutoring
	0.55
	36

	Time on task
	0.38
	70

	Mentoring
	0.15
	120

	
	
	

	Strategies emphasising student Meta-cognitive(thinking about thinking) and self-regulating of learning
	
	

	Meta-cognitive strategies
	0.69
	13

	Self-verbalisation/self-questioning
	0.64
	18

	Study skills
	0.59
	25

	Matching style of learning
	0.41
	62

	Individualised instruction
	0.23
	100

	Aptitude-treatment interactions
	0.19
	108

	Student control over learning
	0.04
	132

	
	
	

	Implementations emphasising teaching strategies
	
	

	Reciprocal teaching
	0.74
	9

	Problem-solving teaching
	0.61
	20

	Teaching strategies
	0.60
	23

	Direct instruction
	0.59
	26

	Cooperative v individualistic learning
	0.59
	24

	Cooperative v competitive learning
	0.54
	37

	Cooperative learning
	0.41
	63

	Adjunct aids
	0.37
	72

	Inductive teaching
	0.33
	83

	Student Inquiry-based Learning
	0.31
	86

	Competitive v individualistic learning
	0.24
	97

	Problem-based learning
	0.15
	118

	
	
	

	Implementations using technologies
	
	

	Interactive video methods
	0.52
	44

	Computer assisted instruction
	0.37
	71

	Simulations
	0.33
	82

	Programmed instruction
	0.24
	95

	Visual/audio-visual methods
	0.22
	104

	Web-based learning
	0.18
	112

	
	
	

	Implementations using out of school learning
	
	

	Secondary School Homework
	0.64
	88

	Home-school programmes
	0.16
	117

	Distance education
	0.09
	126

	
	
	

	Total
	0.42
	



Learning Intentions
Describe what the students are to learn:
· Skills
· Knowledge
· Attitudes
· Values
They should be clear and:
· Guide the teacher as to what to teach
· Make the student aware of what they should be learning
· Form the basis for assessing what the students have learned and how well the teacher has taught.

“I intend to teach ……… and I intend to teach it this way ………..”
Qualifications:
· Not all students in the class will work at the same speed and the LIs need to reflect this
· The time required to teach individual LIs will vary – the time required to teach deeper learning is likely to be greater than the time required to teach surface information or knowledge
· LIs can be grouped as one activity may achieve more than one LI
· While learning LIs, the students may experience other unplanned learning and the teacher needs to address this

Goal Setting (Effect Size 0.56)
Effective teachers set appropriately challenging goals and then structure their teaching so their students can reach these goals.  The teacher must:
· Encourages student s to commit to achieving the goals
· Provide feedback on progress toward achieving the goals
Characteristics of Effective Goal Setting
· There is a direct linear relationship between the degree of goal difficulty and performance
· It is not the specificity of the goals but the difficulty that is crucial to success
· Difficult goals are more effective as they direct the student’s focus to what is required for “real” success
· “Do your best” goals are non-motivational as they are vague and can fit a wide range of goals 
· Student self-assessment, self-evaluation, self-monitoring and self-learning are powerful characteristics of effective learning – the process of trying to improve “Personal Bests”

Concept Mapping (Effect Size 0.57)
Developing graphical representations of the conceptual structure of the content to be learned – LIs in pictorial form.  This approach is most effective when:
· The map is constructed after initial exposure to the material to be mapped
· The students are involved in the structuring of the map

Mastery Learning (Effect Size 0.58)
All students can learn when provided with clear explanations of what has to be achieved to have “mastered” the material.  The time required to learn the material should not be a constraint on the learning.  The teacher:
· Determines the pace of the instruction
· Directs the feedback
· Directs and monitors the corrective processes
· Breaks the material into small learning units with LIs and assessment criteria
· Precedes each unit with a diagnostic test to identify gaps and strengths
· Does not permit a student to proceed to new learning until prior or more basic prerequisite material is mastered

The research on this teaching method indicates:
· This type of teaching is particularly effective with low ability groups
· Has a positive effect on student attitude
· Increased student time spent on learning tasks

Keller’s Personalised System of Instruction (Effect Size 0.58)
Developed by Keller and Sherman in the 1960s.  It features a student-centred approach to course design that emphasises self-pacing and mastery.  Students proceed through the course at their own pace and are required to demonstrate mastery of each component of the course before proceeding to the next.

Worked Examples (Effect Size 0.57)
Consist of a problem statement and the appropriate steps to the solution:
· An introductory phase ( exposure to the example)
· An acquisition or training phase
· A test phase to assess the learning

Feedback (Effect Size 0.73)
Information provided by an agent (teacher, peer, parent, book, self-reflection) on a student’s performance or understanding.
Feedback is most powerful when it is from the student to the teacher – when the teacher seeks or is open to feedback from students as to:
· What the students know
· What they understand
· Where they make errors
· Where they have misconceptions
· Why they are not engaged
When feedback is combined with correctional review, feedback and instruction become intertwined and the process becomes part of new instruction.

The most effective forms of feedback are:
· In the form of video, audio or computer assisted feedback
· Where the feedback relates back to the learning goals
· The feedback is acted upon by students

Providing Formative Evaluation (Effect Size 0.90)
These are all the feedback strategies which enable a teacher to ascertain:
· “How am I going in achieving the LIs set for the students?”
· “Where to next?” for the students

Spaced and Massed practice (Effect Size 0.71)
· For deep learning, students may need three to four exposures to the learning (usually over a number of days)
· Simple tasks can be learned with relatively brief rest periods
· Longer rest periods are needed for learning more complex tasks

Peer Tutoring (Effect Size 0.55)
If students are to develop self-regulation and control over their learning, they need to shift from being student to teachers of their own learning.  An organised Peer Tutoring programme can achieve this and the tutor can learn as much as the student they are teaching.

Study Skills (Effect Size 0.59)
This effect has been further dissected as follows:
	Strategy
	Effect Size
	Example

	Organising and Transforming
	0.85
	Making an outline before writing an essay

	Self-consequences
	0.70
	Putting off pleasurable events until work is completed

	Self-instruction
	0.62
	Verbalising steps in a learning process

	Self-evaluation/self-questioning
	0.62
	Checking work before handing in

	Help-seeking
	0.60
	Using a study partner

	Keeping records
	0.59
	Taking notes

	Rehearsing and memorising
	0.57
	Repetitive writing of material to be learned

	Goal setting/planning
	0.49
	Making lists to accomplish during study

	Reviewing records
	0.49
	Reviewing textbook before lecture

	Self-monitoring
	0.45
	Keeping records of study output

	Task strategies
	0.45
	Creating mnemonics to remember facts

	Imagery
	0.44
	Imagining the consequences of failing to study

	Time management
	0.44
	Scheduling daily study and homework time



Reciprocal Teaching (Reading) (Effect Size 0.74)
Techniques used are:
· Summarising
· Questioning
· Clarifying
· Predicting
Each student takes a turn at being the “teacher”. Teacher and students take turns leading the dialogue regarding a specific text.  Students’ understanding is checked by questioning and summarising.

Direct Instruction (Effect Size 0.59)
This is not didactic teaching, which is relatively ineffective.  With Direct Instruction:
· The teacher decides the learning intentions
· The teacher decides the success criteria
· The teacher makes these transparent to the students
· The teacher provides considerable practice and modelling
· The teacher provides appropriate feedback
· The teacher provides multiple opportunities to learn
· Students are given opportunities for independent practice

Problem-Solving Teaching (Effect Size 0.61)
This involves:
· Determining the cause of the problem
· Identifying, prioritising and selecting alternatives for a solution
· Using multiple perspectives to uncover the issues relating to the problem
· Designing an intervention plan
· Evaluating the outcome

Computer-assisted instruction 
This is particularly effective with Spelling (Effect Size 0.73) and Vocabulary (Effect Size 0.48).

Interactive video methods (Effect Size 0.52)
This is a combination of computer-assisted instruction and video technology and is used as an instructional media for teaching and training.

Secondary School Homework (Effect Size 0.64)
The Effect Size is 0.15 for Primary School Homework, but 0.64 for Secondary School which very likely reflects the more advanced skills of studying involved in high school.

	CONCLUSIONS
Six Signposts towards Excellence in Education
1. Teachers are among the most powerful influences in learning
2. Teachers need to be directive, influential, caring and actively engaged in the passion of teaching and learning
3. Teachers need:
· To be aware of what every student is thinking and knowing
· To construct meaning and meaningful experiences in light of this knowledge
· To have proficient knowledge and understanding of their content to provide meaningful and appropriate feedback
Such that each student moves progressively through the curriculum levels.
4. Teachers need:
· To know the Learning Intentions and Success Criteria of their lessons (“Where are you going?”)
· To know how well they are attaining these criteria for all students (“How are you going?”)
· To know where to go next in light of the students’ current knowledge and understanding (“Where to next?”)
5. Teachers need:
· To move from the single idea to multiple ideas
· To relate and then extend these ideas such that learners construct and reconstruct knowledge and ideas
It is not the knowledge or ideas, but the learner’s construction of this knowledge and these ideas that is critical
6. School leaders and teachers need to create school, staffroom and classroom environments where error is welcomed as a learning opportunity, where discarding incorrect knowledge and understandings is welcomed, and where participants can feel safe to learn, re-learn, and explore knowledge and understanding.



BEST EVIDENCE SYNTHESIS (BESs)

The Ministry of Education has a programme of developing Best Evidence Synthesis Iterations, seeking to draw together bodies of research evidence which identify what works in improving the educational outcomes for students in New Zealand.

The most recent of these is:
“SCHOOL LEADERSHIP AND STUDENT OUTCOMES: IDENTIFYING WHAT WORKS AND WHY” – Viviane Robinson, Margie Hohepa and Claire Lloyd from the University of Auckland.

Leadership v Outcomes
In this synthesis, the focus is on the complex relationship between educational outcomes and particular leadership dimensions that are crucial for improving student outcomes.

The project addressed three questions:
1 What impacts do different types of leadership have on student outcomes?
2 What is the role of leadership in interventions and programmes that improve student learning?
3 What knowledge, skills and dispositions do school leaders need to engage in the practices identified in Qs 1 and 2?

Conclusions reached for Qs 1 and 2were:

Types of Leadership
· Transformational Leadership – the leadership emphasis is on vision and inspiration
· Pedagogical Leadership – the leadership emphasis is on establishing clear educational goals, planning the curriculum and evaluating teachers and teaching.
This analysis showed the impact of Pedagogical Leadership to be nearly four times that of Transformational Leadership.

Leadership Dimensions
The analysis, then examined in more detail the impact of particular leadership dimensions.  Research projects which analysed the direct impact of leadership on student outcomes (described as “Forward Mapping”), identified five significant dimensions.  Research projects which analysed the indirect evidence of leadership impact (described as “Backward Mapping”) identified three similar dimensions and a further three dimensions.


	LEADERSHIP DIMENSIONS

	DIRECT ANALYSIS (Forward Mapping)
	INDIRECT ANALYSIS (Backward Mapping)

	Establishing Goals and Expectations
(Effect Size – 0.42)
	Leadership in Goal Setting

	Resourcing Strategically
(Effect Size – 0.31)
	Leadership in Resourcing

	Planning, coordinating and evaluating teaching and the curriculum
(Effect Size – 0.42)
	

	Promoting and participating in teacher learning and development
(Effect Size – 0.84)
	Leadership in Teacher Learning

	Ensuring an orderly and supportive environment
(Effect Size – 0.27)
	

	
	Leadership in the creation of educationally powerful connections

	
	Leading engagement in constructive problem talk

	
	Leadership in the use of Smart Tools



Establishing Goals and Expectations (Effect Size – 0.42)
Effective goal setting requires leaders to:
· Establish the importance of the goals
· Ensure that the goals are clear
· Develop staff commitment to the goals with agreement that the goals are achievable
Communicating goals and expectations (and recognizing publicly achievement) is critical, hence the need for building strong relationships.

Resourcing Strategically (Effect Size – 0.31)
The process of resource allocation:
· Uses criteria based on pedagogical needs
· Ensures sustained funding for pedagogical priorities



Planning, coordinating and evaluating teaching and the curriculum (Effect Size – 0.42)
This requires the school leaders to:
· Promote pedagogical dialogue on impacts on student achievement
· Active oversight and coordination of the teaching programmes
· Observe in classrooms and provide teachers with useful feedback
· Monitor student progress and use assessment results for programme improvement

Promoting and participating in teacher learning and development (Effect Size – 0.84)
This requires the school leaders to:
· Ensure an intensive focus on the teaching-learning relationship
· Promote collective responsibility and accountability for student achievement
· Provide useful advice as to how to solve teaching problems

Ensuring an orderly and supportive environment (Effect Size – 0.27)
This requires the school leaders to:
· Protect teaching time
· Ensure consistent discipline routines
· Identify and resolve conflicts quickly and effectively

Leadership in the creation of educationally powerful connections
Creating educationally powerful connections requires an awareness of what students bring to school and how that is acknowledged and used in the classroom.
This requires the school leaders to:
· Establish continuities between student identities, school practices and teaching programmes
· Ensuring effective transitions from one educational setting to another
Further research has identified various aspects of connections between schools, families and communities that impact on student achievement:
	School/Family Connections
	Effect Size

	Parent and teaching intervention e.g. the use of parent and in- school peer reading tutors
	1.81

	Teacher designed interactive homework with parents
	1.38

	Strategy to access family/community funds of knowledge
	0.93

	Teacher feedback on homework
	0.81

	Parent intervention
	0.63

	Parent involvement
	0.47

	Parent-child communication about school
	0.39

	Parent volunteering in school
	0.35

	Family-level intervention
	0.29

	Good teacher-parent relationship
	0.29

	Parent support for homework
	0.28

	Homework general effects
	0.27

	Computer in the home
	0.27

	Time spent on homework
	0.23

	Parent role in governance
	0

	Teacher-parent interactions
	-0.04

	Homework surveillance
	-0.19

	Parent help with homework
	-0.24

	Teacher-parent relationship less than good
	-0.26




Leading engagement in constructive problem talk
This requires the school leaders to:
· Base change strategies on an understanding of the current practice
· Lead discussions on the relative merits of current and alternative practice

Leadership in the use of Smart Tools
Tools are smart if they promote teacher learning about how to promote student learning and can include everything from whiteboards to classroom furniture, to software for tracking attendance and assessment data, to policy documents to report forms.
School leaders are required to select and design smart tools by:
· Ensuring they are based on valid theories
· Ensuring they are well designed


The Knowledge, Skills and Dispositions involved in effective leadership
School leaders need:
· To ensure administrative decisions are informed by knowledge about effective pedagogy
· To be able to analyse and solve complex problems
· To build relational trust
· To engage in open-to-learning conversations.

Summary
This synthesis indicates:
· The closer education leaders get to the core business of teaching and learning, the more likely they are to have a positive effect on student learning
· Effective leadership requires in-depth knowledge of the core business of teaching and learning
· It also requires detailed knowledge of the importance of effective home-school connections and to foster them when the educational cultures of the school and home are different
· Educational expertise must be complemented by leaders building trust relationships.  Trust comes from regard for others and by their actions display integrity and competence.  Such a climate generates levels of enquiry, risk-taking and collaborative effort that school improvement requires
· It is unreasonable to expect any one leader to possess all the knowledge, skills and dispositions required to the highest level.  However the leader should be able to access such expertise either inside or outside the school.



TEACHING THINKING

VISIBLE THINKING


INTRODUCTION
A fundamental goal of classroom teaching is to promote better learning and more thoughtful students.  Teaching skills, knowledge and developing abilities, is however, not enough.  The teaching of Thinking Skills is critical if we are to develop young men who are ready to face the challenges of the Twenty First Century.
Teaching Thinking Skills could be taught as a stand alone course.  However, if such teaching is incorporated across the curriculum on an ongoing basis, to the extent that it becomes embedded in the teaching philosophy of the School (“The Kelston Way”), it will be far more effective.
We learn best what we can see and hear.  We watch, we listen, we imitate and we adapt what we find to our own styles and interests.  Thinking, however, is by and large “invisible” – sometimes a person will explain how they arrived at a conclusion, but often they do not.  Most thinking happens in the head and the process is not obvious to others.
If we as teachers can make students aware of the ways of thinking, make them aware of how they are thinking, and make us as teachers and their peers aware of their thinking, we will have better engaged and more effective learners.  We will also be giving our young men the critical skill of “Learning to Learn.”

THE SIX WAYS OF THINKING
	OPEN-MINDED
	1. Being flexible
1. Willing to consider and try out new ideas
1. Generating alternative options and explanations
1. Looking beyond the given and the expected
1. Active rather than a passive process

	CURIOUS
	1. The beginning of a process of discovery or problem solving
1. We value curiosity for where it can take us

	METACOGNITIVE
	1. Actively monitor and direct
1. Regulate
1. Evaluate

	TRUTH-SEEKING
	1. The search for truth and understanding

	SCEPTICAL
	1. Probing below the surface
1. Looking for proof and evidence
1. Not accepting things at face value

	STRATEGIC
	1. Clarifying goals and considering ways to reach them



	THINKING SKILLS

	HOW ARE YOU THINKING???

	OPEN MINDED
1. I listen to and think about what others have to say
1. I think of lots of different ideas
	SCEPTICAL
1. I ask questions about what I see, hear and think
1. I ask questions about what other people have to say

	CURIOUS
1. I notice things that are interesting or different and ask questions
	METACOGNITIVE
1. I think about how I am thinking

	TRUTH-SEEKING
1. I keep on trying to discover what reality is
	STRATEGIC
1. I think of ways to find out more



FIVE THINKING ROUTINES
The use of appropriate thinking routines in the classroom will weave thinking into the fabric of the lesson and help to make the thinking of all involved more visible and apparent.
CORE THINKING ROUTINES
	THINK – PUZZLE - EXPLORE
	1. What do you think you know about this topic?
1. What questions or puzzles do you have?
1. What does this topic make you want to explore?

	SEE – THINK – WONDER
	1. What do you see?
1. What do you think about it?
1. What does it make you wonder?

	WHAT MAKES YOU SAY THAT?
	1. What’s going on?
1. What do you see that makes you say that?

	REFLECTIVE THINKING
	1. I used to think ………., but now I think……..

	THINK – PAIR SHARE
	1. Think about a topic
1. Discuss your thoughts with your neighbour

	CIRCLE OF VIEWPOINTS
	1. I am thinking…………….
1. But what about from the viewpoint of ……………….?
1. A question I have from this viewpoint is…………………



OTHER THINKING ROUTINES
In depth details of these Routines can be found at http://www.pz.harvard.edu/vt
	UNDERSTANDING ROUTINES
	1. Connect – Extend – Challenge
1. Explanation Game
1. Headlines
1. 3-2-1 Bridge
1. Colour – Symbol – Image
1. Generate – Sort – Connect – Elaborate
1. Peel the Fruit
	A routine for connecting new ideas to prior knowledge
A routine for exploring causal understanding
A routine for capturing essence
A routine for activating prior knowledge and making connections
A routine for distilling the essence of ideas non-verbally
A routine for organizing one's understanding of a topic through concept mapping
A map for tracking and guiding understanding

	FAIRNESS ROUTINES
	1. Circle of Viewpoints
1. Here now – There then
1. Making it Fair: Now then Later
1. Reporter’s Notebook
1. Tug of War
	A routine for exploring diverse perspective
A routine for considering presentist attitudes and judgments
A routine for finding actions
A routine for separating fact and feeling
A routine for exploring the complexity of dilemmas

	TRUTH ROUTINES
	1. Claim – Support –Question
1. Hot Spots
1. Stop – Look – Listen
1. True for Who?
1. Tug for Truth
1. Red Light – Yellow Light
	A routine for clarifying truth claims
A routine noticing truth occasions
A routine for clarifying claims and seeking sources
A routine for considering viewpoints on truth
A routine for exploring tensions of truth
A routine focusing students on signs of puzzles of truth




	CREATIVITY ROUTINES
	1. Creative Hunt
1. Creative Questions
1. Does it fit?
1. Options Diamond
1. Options Explosion
1. Step Inside: Perceive, Know, Care About
	A routine for looking at parts, purposes and audiences
A routine for generating and transforming questions
A routine for thinking creatively about options
Exploring the tensions of decision making routine
A routine for creative decision making
A routine for getting inside perspectives




TEACHING AS INQUIRY

COLLECTING STUDENT VOICE
There is growing theoretical and conceptual foundation to the notion of student voice.
Collecting student voice means any method, technique or process whereby students’ ideas and understanding about their learning and their schooling experience can be collected for the purpose of analysis.
The “voice” is intended to provide the teacher with understandings and insights about “what is going on” for the students beyond what is immediately evident in the student’s written and oral, individual and group work, observable in the classroom:
· What the student understands they have learned
· How engaged is the student in their learning
· What helps the student to learn
This is then used as evidence towards a teaching as inquiry process whereby the teacher can improve aspects of their teaching by acting upon the knowledge gained from his/her students.

METHODS FOR COLLECTING VOICE
	Methods for Collecting Voice
	Comments

	Individual Interview
	Benefits
· Considerable detail can be accessed
Challenges
· Interview expertise and skills required
· May be intimidating for students
· Time consuming
· Voice needs to be transcribed

	Focus Groups
	Benefits
· The group may generate ideas and “bounce off” one another
· Less intimidating if with peers
Challenges
· Loss of confidentiality
· Time consuming
· Voice needs to be transcribed

	Written journal entry responding to questions
	Benefits
· Able to get responses from whole groups of students in a short amount of time
· The data is received already written
Challenges/limitations
· Written responses are limited by the students literacy skills
· No opportunity to prompt or to probe for more information (except for feedback to class of post box summary)


	Written responses to questionnaires
	

	Written responses to a post box activity where questions are answered individually (and anonymously) in writing and then processed/summarised by groups
	

	Class based activities
· Values continuums
· Graffiti  sheets (produced from a bus stop activity or from a group brainstorm)
	Benefits
· The activities can be integral feature of the teaching learning programme (ie they are learning activities in themselves)
Challenges
· Individual voiced is not clear (if it is required)
· Group processes are less confidential/not private

	Peer Interviews
	Benefits
· Provides students with opportunity to develop interpersonal communication skills inclusive of respectful communication. Effective listening skills etc
Challenges
· Students will very probably lack Interview expertise and skills required
· Process is less confidential/not private



TEACHER INTERVIEWS TO CAPTURE STUDENT VOICE
Suggested format
· Select three students (preferably diverse)
· Schedule interviews (10 to 15 minutes per student)
· Explain the purpose of the interview and reassure the student that they can divulge anything without prejudice
· Record responses
· Be prepared to prompt for more information – tell me more about that, how do you know that? Why do you say that?



LORRAINE MONROE'S THREE Ps CONFIGURATION

Dr Lorraine Monroe founded and served as Principal of the Frederick Douglass Academy, a highly effective middle school and high school located in Harlem, New York. Dr Monroe's successes were based around a culture she developed in the school of strong classroom management and included an expectation that all teachers use the following method of configuring classroom blackboards.

PURPOSE:
· The Blackboard Configuration is used to get students into the room, settled down and ready to learn and work.
· The Configuration allows students to know what they will learn in each class.
· The Configuration, properly used, eliminates the need to deliver verbal instructions at the beginning of class.
· The Configuration is a visual illustration of the teacher's commitment to instruction. It reflects the teacher's plan for a lesson with a coherent beginning, middle and end.
· The Configuration helps both teacher and students to organise and stay focused.

PROCESSES:
· Write Configuration daily and for each class.
· Write Configuration prior to students' arrival to class.
· Always write "Aim", "Do Now", and "Homework" in the same area of the blackboard.
· Create a "Do Now" that takes students no more than 3-4 minutes to complete.
· Include in your "Do Now" everything that you want students to do at the beginning of class. The "Do Now" must involve real work. Below is an example of an appropriate "Do Now".
· Takeout your homework and place it on the desk
· List three things that you learned yesterday that relates to today’s aim.
· List under the "Aim" the steps to be taken to accomplish the lesson goal.


PAY-OFF:
· Improves school tone
· Strengthens teachers' skills in planning and pacing
· Standardises students' expectations school-wide
· Provides leaders with a management tool that makes daily observations possible and meaningful
· Provides students with an example of how to organise and plan
· Increases student achievement

RECOMMENDED CONFIGURATION
	HOMEWORK

	DO NOW

	AIM :TO LEARN


	
	Pen and paper activity

	1

	Review of work covered
	Sets up the lesson by reviewing the previous day’s work or by introducing new work

	2

	
	For every new aim, there must be a new “Do Now”
	3

	
	The “Do Now” must relate to the aim of the lesson
	4

	
	
	5


IMPLEMENTATION:
The Configuration should be used daily by every teacher in every classroom, thereby providing a school-wide organisational tool that students expect. The Configuration should be written prior to students' arrival to class. The "Do Now" should take students no more than 3-4 minutes to complete. The Aim should be concise and followed by the steps that will be taken by students and teachers to accomplish the lesson goal.
BENEFITS:
The consistent and pervasive use of the Configuration fosters teacher growth and increases the likelihood of student achievement.




LEARNING STYLES

CHARACTERISTICS OF DIFFERENT LEARNING STYLES
	VISUALS
	AURALS
	KINESTHETICS

	AS PEOPLE
· Organised
· Quiet, especially when tired
· Neat, meticulous, colourful clothes
· Voice high, speaks fast, chin up
· Stores tension in the neck, shoulders, forehead
· Uses facial expression, especially around the eyes and forehead
· Remember faces, forget names
· Forgets jokes, loses way without written instructions

	AS PEOPLE
· Talk to themselves often hum
· Express emotion verbally, blow up, yell for joy
· Enjoy listening, but cannot wait to talk
· Good at jokes but can get long winded
· Easily distracted
· Like music, good at mimicking, likes talking
· Voice good to listen to, rythmic patterns
· Clothes bold, loud colours – make a statement
	AS PEOPLE
· Committed to comfort (drape, feet up) and/or movement (fidget, drum)
· Move a lot
· Learn by doing
· Body is a good indicator of emotion – jumps, hugs etc
· Gestures a lot
· Responds to music by physical movement
· Remembers the overall picture of what they experienced, how they felt
· Speaks with chin down, slow, pauses often



















	VISUALS
	AURALS
	KINESTHETICS

	AT SCHOOL
· Good spellers, good readers, read ahead
· Have trouble remembering verbal instructions
· Cautious until understands the overall picture and details
· Learn by seeing, watching
· Good handwriting – appearance is important
· Distracted by visual disorder, not sounds
· Problem solving – deliberate, organize thoughts, write down list
	AT SCHOOL
· Tend to read slower, say words to themselves
· Find Maths, handwriting difficult
· Learn by listening
· Use external/internal (brain chatter) to learn
· Spelling – use phonics, the sound is important
· Tend to write lightly
· Easily distracted by sounds
· Problem solving – talk them through
	AT SCHOOL
· Point while reading – not avid readers
· Often poor spellers
· Quickly lose interest in detailed discussions
· Problem solving – strong on intuition, weak on detail


		
TEACHING UNDER ACHIEVERS

Underachievers need the following

· MOBILITY at frequent intervals because they find it difficult to sit still for long periods
· RECOGNITION OF THEIR HIGH MOTIVATION in spite of obvious problems
· A VARIETY OF LEARNING TOOLS, RESOURCES AND TEACHING METHODS
· NON-AUTHORITARIAN TEACHERS who treat them collegially and can respect their non-conformist thinking
· INFORMAL SEATING because they cannot sit on hard chairs for more than 15 minutes
· LATE MORNING OR AFTERNOON FOR DIFFICULT SUBJECTS rather than early morning classes
· LOW LIGHT because their brain seems to get over stimulated by fluorescent light leading to agitated behaviour
· TACTILE LEARNING TOOLS because they need to touch to learn.  They are not usually highly visual or auditory
· MOBILITY at frequent intervals because they find it difficult to sit still
for long periods
· RECOGNITION OF THEIR HIGH MOTIVATION despite their obvious problems
· VARIETY OF LEARNING TOOLS, RESOURCES AND TEACHING METHODS
· NON-AUTHORITARIAN TEACHERS who treat them collegially and can respect their non-conformist thinking
· UNDERACHIEVERS NEED THE FOLLOWING INFORMAL SEATING because they cannot sit on hard chairs for more than 15 minutes
· LATE MORNING OR AFTERNOON for difficult subjects rather than early morning classes
· LOW LIGHT because their brains seem to get over stimulated by fluorescent light leading to agitated behaviour
· TACTILE LEARNING TOOLS because they need to touch to learn.  They are usually not highly visual or auditory


FALLACIES ABOUT HOW STUDENTS LEARN
Myth 1: Students learn best when seated upright at a desk or table. Research shows that many people perform better in an informal environment.

Myth 2: Students learn best in well lit areas and damage their eyes when they read
and work in low light.  Many students learn better in low light. Bright light can make them hyperactive.

Myth 3: Students learn more and perform better in an absolutely quiet environment. 

Myth 4: Students learn difficult subjects best in the early morning when they are
most alert.  Some students learn better in the afternoons or evenings.

Myth 5: Students who do not sit still are not ready to learn. Many students need mobility to learn.

Myth 6: Whole group instruction is the best way to teach. Some work well in groups but many prefer to work alone or in pairs.

Myth 7: Effective teaching requires clearly stated objectives followed by detailed
step-by-step explanations until students understand what is being taught.
While holistic learners grasp large concepts and then deal with the related facts and details, analytical learners pay attention to the facts that build on the concept.

Myth 8: Generally, the older the students the easier it is for them to adapt to the
teacher's style.  Like all students, older students learn differently from one another and have varying needs.


MULTIPLE INTELLIGENCES

Multiple Intelligence Theory is based on a number presumptions
· Intelligence can be developed and taught
· Everyone has the capacity to develop all multiple intelligences
· Multiple Intelligences are content based - handling different types of information leads to the development of different types of abilities
· Intelligence and culture are interdependent - different cultures put value on different types of intelligence
	THE CHALLENGE IS NOT
"IS THIS STUDENT INTELLIGENT?'
BUT
"HOW IS THIS STUDENT INTELLIGENT?
AND
"IN WHAT WAYS CAN I MAKE HIM MORE INTELLIGENT?'



THE SEVEN INTELLIGENCES
1. Verbal/Linguistic Intelligence
The ability to use language for a variety of purposes including to persuade, inform,
communicate, solve problems, aid in memorisation, entertain and acquire new knowledge.
· Entails spoken and written language and its uses.
· Includes skill in speaking, writing, listening and reading.
· Relates to ability to learn new languages easily.
· Involves the capacity to use words effectively.
· Helps students produce and refine language in its many forms and formats.

2. Musical/Rhythmic Intelligence
The ability to communicate or understand emotions which are conveyed through music and the ability to compose and/or perform musically. Ideas, emotions, moods, important historical and/or cultural events all can be incorporated into the musical/rhythmic intelligence.
· Is another form of language.
· Communicates without words.
· Involves sensitivity to sounds and a good sense of pitch.
· Is often highly emotional.
· Powerful in establishing and conveying mood.
· Involves the capacity to perceive, discriminate, transform and express musical forms.
· Embraces rhythm, beat and harmony.
· Includes both the intuitive understanding of music (such as playing an instrument "by ear") and a more formal, technical understanding (such as that which comes from the study of music theory).

3. Logical/Mathematical Intelligence
The ability to recognise and explore patterns, categories and relationships using objects or symbols in a logical, ordered, sequential way
· Incorporates mathematical and scientific abilities
· Oriented toward rules and regulations
· Enjoys collecting and classifying
· Uses reasoning and logic to solve problems
· Includes the capacity to use numbers effectively
· Involves a sensitivity to logical patterns, statements and relationships
· Entails knowing the practicalities of how things work


4. Visual/Spatial Intelligence
The ability to perceive, create and change visual objects mentally; create and interpret artistic works and other visuals; and orient oneself or navigate within an environment or location.
· Involves an ability to represent spatial information graphically
· Uses ability to respond to and create the visual world
· Includes sensitivity to colour, line, shape, form, space and the relationships which exist between these elements
· Incorporates the capacity to both visualise and to physically orient oneself spatially
· Entails understanding of the relationship of parts of the whole object
· Related to ability to read and interpret maps, charts and graphs
· Require a keen eye for visual detail

5. Bodily/Kinesthetic Intelligence
The ability to use both mind and body in the display of motor skills and the performance of physical tasks and functions, and to manipulate objects in the environment with ease.
· Incorporates control of bodily motions and the ability to manipulate and interact with objects skillfully.
· Involves expertise in using one's whole body to express ideas and feelings.
· Related to a good sense of balance and grace in movement.
· Entails solving problems by "doing".
· Requires good eye-hand co-ordination.
· Includes ability to use one's hands to produce or transform things.
· Uses physical skills such as co-ordination, balance, strength, speed and dexterity.

6. Intrapersonal Intelligence
The ability to have an awareness of, know and understand one's own hopes, dreams, goals, aspirations, emotions, thoughts, ideas and convictions. It includes recognition of both strengths and weaknesses and the ability to reflect on one's own life.
· Focuses inwardly in reflecting upon, analysing and understanding one's own feelings and desires.
· Includes the ability to draw on emotions to direct one's own behaviour.
· Involves the capacity for self-discipline and self-understanding.
· Uses both strengths and limitations in goal setting, motivation and planning.
· Recognises one's own needs and expectations.
· Learns from successes and failures.
· Does not require external approval for actions or convictions.
· Has strong preferences and is not easily swayed by others.
7. Interpersonal Intelligence
The ability to sense moods, feelings and needs of others, build relationships and work collaboratively and effectively as a member of a team.
· Focuses outward toward others and one's environment.
· Requires being able to do one's part for the good of the group.
· Involves the ability to understand and empathise with others.
· Includes sensitivity to both verbal and non-verbal cues and the ability to respond
· appropriately to them.
· Characterised by the ability to perceive the moods, intentions, feelings and motivation of others.
· Asks for, listens to and considers advice and opinions of others when making a decision.
· Oriented towards sharing with others.
APPLYING MULTIPLE INTELLIGENCES THEORY TO TEACHING
Good teachers use a variety of  learning activities within a lesson in order to recognise the different intelligences within the class. 

The following table demonstrates the learning activities applicable to each intelligence.

	INTERPERSONAL
· Group work
· Class discussion
· Brainstorming
· Games for two or more
· Emailing others
· Peer teaching/mentoring
· Developing team work skills
	LOGICAL/MATHEMATICAL
· Comparing/contrasting
· Categorising
· Observing
· Collecting data
· Finding patterns and doing mathematical operations


	INTRAPERSONAL
· Independent study
· Goal setting
· Journal writing
· Personal problem solving
	MUSICAL/RHYTHMICAL
· Singing
· Learning about, listening to and playing  musical instruments
· Choral reading

	VERBAL/LINGUISTIC
· Debating
· Acting
· Researching
· Story or poem writing
· Listening to speakers
	VISUAL/SPACIAL
· Making posters, mobiles
· Using visual/graphic organisers
· Learning through OHPs, slides, videos
· Computer graphics
· Observing and participating in demonstrations
· Dissecting and/or taking objects apart

	BODILY/KINISTHETIC
· Role playing
· Co-operative learning
· Field trips
· Simulations
· Creating/inventing
· Creative movement
· Lab experiments
· Making models
	





ACADEMIC COUNSELLING


This programme is designed to raise academic achievement by  improving literacy and numeracy levels in the Junior school and improving NCEA results in the Senior school.

The programme involves every student developing a long term (five year) Personal Education Plan and a medium term (one year) Personal Learning Plan, (PLP).  These plans will contain goals, course plans and academic targets.  Each student will be interviewed three times a year to help him develop and then to monitor his Personal Learning Plan.

Parent Involvement
Educational research strongly supports the involvement of parents and families as a major factor in a student’s achievement.  

The programme asks parents and family/whanau to:

· Be partners in their son’s learning.
· Understand how their sons are progressing.
· Support their son’s learning at home.
· Be involved in planning their son’s future education.

The Academic Counselling model supports this philosophy.

The Interview
The 20 minute interview will strengthen the relationship and communication between the school, the student and the family.  The discussion will focus on:

· The boy’s academic record and targets.
· The boy’s character.
· The boy’s attendance record.
· The boy’s studentship.

The Follow Up
The following interviewsduring the year will then monitor the boy’s progress toward his short term goals.
SECTION 5

TEACHING BOYS

HOW DO WE TEACH THE CURRICULUM?
 
IBSC 2010 CONFERENCE
PRE CONFERENCE WORKSHOP
“Boys, born or built: What is important for Schools?”
Abigail Norfleet James, Ph.D

PROBLEMS IN BOYS’ LEARNING IN TRADITONAL FORMAL SCHOOL SETTINGS

Problem 1 - LANGUAGE
DEVELOPMENTAL DIFFERENCES BETWEEN BOYS AND GIRLS
In general, girls develop earlier than boys with the areas showing the most obvious developmental differences being physical and sexual development.  Girls enter puberty earlier than boys and may well complete this phase before late-starting boys.   This difference however, also extends to the development of the brain as well as the body.
This developmental advantage begins soon after birth and continues into late adolescence or even later.  If readiness to read, write and calculate is the mark of a good student, girls are more ready for these tasks than boys of the same age.  Girls start to talk before boys, they develop fine motor skills before boys and they develop their abilities to do basic arithmetic, make calculations, grow their vocabulary and read faster than do boys.  This means, that given the way our education system is structured, upon entrance to school, the average girl simply is cognitively more ready for school tasks than the average boy of the same age.

THE HUMAN BRAIN
The human brain is divided into two roughly equal hemispheres with the right hemisphere sending and receiving information from the left side of the body and the left hemisphere, sending and receiving from the right side.  For most part, the brain works the same for men as for women, but there are a few major areas where sex differences can be found.  From birth, for girls, the left hemisphere shows a higher response to stimuli.  However, for boys, the right hemisphere shows a higher response.  In other words, the left hemisphere of the brain develops more rapidly for girls and the right hemisphere for boys.
The left hemisphere is predominantly responsible for language or linguistic (verbal) functions.  Both the Wenicke’s Area and the Broca’s Area are found in the left hemisphere.  The Wernicke’s Area is responsible for the acquisition and understanding of words and the Broca’s Area for grammar and the production of words.  Males primarily use only the left hemisphere for language, whereas females use the left hemisphere and the corresponding areas on the right side.  Thus girls have in effect a double advantage when it comes to the learning of language and language skills – an advantage from a faster developing left hemisphere which is complemented by the use of the right hemisphere which boys do not use for language.  This explains why girls, in general, have an advantage in verbal intelligence.  This difference is, however, not apparent in adults as it appears by adulthood that men have caught up to women.  The problem is however, that by the time that men have caught up to women in verbal skills, many have not acquired the habit of reading and continue to believe that their verbal skills are inferior to women.
The right hemisphere, is predominantly responsible for spatial (the ability to think in pictures and create vivid mental images) functions.  Females primarily use only the right hemisphere for spatial cognition, whereas males use the right hemisphere and the corresponding areas on the left side.  This, then explains, why men have an advantage in spatial activities.
Thus, if formal classroom teaching has a linguistic focus (as much of it traditionally has), boys, in general will be disadvantaged.

ENVIROMENTAL INFLUENCES
Attitudes, common held beliefs and practices in Society conspire against boys developing language skills.
Parents – often do not talk to sons as much as to daughters (very simply addressed by parents leading discussions about what is happening in the newspaper and fathers reading to sons – boys need to hear words!)
Society – expects that boys are not verbal and do not want to read
Peers – very important to boys with a real power to generate non-academic behaviour.

Problem 2 – THE BIOLOGY OF SCHOOL SKILLS
The teaching profession is female dominated, and it is logical to assume therefore that the natural female learning techniques dominate.  Boys are already very likely at a lower developmental level and the use of a linguistic approach will exacerbate that problem.

Different Modalities Used in Teaching
· Visual Learning – pictures, graphs, charts, tables
· Kinesthetic Learning – hands on, “doing”, labs, demonstrations
· Linguistic Learning – reading, books, work on board, hand-outs
· Verbal Learning – spoken or heard, lecture, discussion
· The problem is clearly evident if teachers use a Linguistic/Verbal approach in contrast to boys’ preferred Visual/Kinesthetic learning approach. 
· Hearing 
· Boys are not talked to as often and so do not develop listening skills to the same degree as girls.
· Boys do not hear sounds as high or a soft as girls – the teacher needs to be “louder and lower” for boys.

Attention Difficulties
Boys learn better standing or moving.  Further, they will quickly lose concentration if they are being simply talked to – their attention will be directed to movement – elsewhere in the classroom or beyond it.  A teacher who is continually moving while talking to boys will have more success with engagement.

Boys’ Academic Attitudes
· Ability is more important than effort, image is the most important – motivation suffers as a result “too cool for school”
· Boys overestimate their academic competence – even in the face of failure or they may simply opt out altogether “I failed because I didn’t try!”
· Boys will engage in Maths, Science, Technology and Sport – areas of interest and strength
· Influence of the home environment – parents sometimes over support boys with detrimental effects
· Boys are often clueless as to their standing in class and failure is the teachers fault
· Boys have few skills in self-motivation – if it does not work the way they do it, they have no resources to change
· Boys become defensive when they cannot compete – they then belittle the importance of school success
· Boys exaggerate the importance of success in sport

Problem 3 – THE PERSONALITY OF BOYS
Society promotes the image of Hegemonic masculinity – a stereotype associated with being tough, distrusting adults, not doing anything weak or sissy, never crying, being muscular, playing sport, not talking very much and not acting like a girl.  This has promoted a belief that typical boy behaviour – loud, competitive and physical - is bad.  Boys are being told they need to become more like girls – quieter, cooperative and gentle.
The pressure for boys to conform to the male stereotype of behaviour is much stronger than the pressure for girls to perform to the feminine stereotype.  From the early 19702, women were exhorted to change their ideas about what they could aspire to accomplish, to take on non-traditional roles and to widen their horizons.  Women were encouraged to take professional degrees, enter business and take on management positions.  Girls have increasingly been given the same opportunities as boys to take on programmes in schools.
During the same time, men were told they had to change too, but no instruction as to how or to what was given.  Boys were pressured to emulate the behaviour of girls, or at least that is how it seems to them. 
Single sex boys’ education, offers the opportunity for boys to be educated through programmes away from environments where their nature is questioned or where the accepted standard of behaviour is feminine.

Problem 4 – THE BIOLOGY OF EMOTIONS  
The Human Brain
The areas comprising the prefrontal cortex at the very front of the brain mediate between emotions and decision making (“the Executive Decision Maker”).  This part of the brain continues to develop and mature through adolescence.  Because girls mature sooner than boys (including the brain), the earlier development of their prefrontal cortex explains why girls can exercise better self-control and analyse and provide more logical emotional responses.   It also explains why boys, have more difficulty expressing emotions.
Further, boys have an instinctive “fight or flight” mechanism which stems from an ancestral instinct to be ready to respond to emergencies – whether it is a threat to self-esteem or a threat to life and limb.  Thus under stress males are more likely to stand and defend themselves or to flee the situation.  Thus in a classroom, a male response may escalate in the heat of a moment and a small disagreement become a major battle.
The slower development of Mirror Neurons in males impacts on their ability to empathise with another and the ability to understand that others have mental states different from their own.  Boys often cannot understand the impact their actions are having on others, until this effect is pointed out.  This also explains why Autism (the inability to from personal relationships) is more prevalent in boys.

Problem 5 – THE BIOLOGY OF SOCIAL BEHAVIOUR
Activity Levels – boys want rough and tumble play as an essential part of their growing up, but to what extent is Society disapproving of such behaviour?  Being left to solve their own problems will give boys the skills to deal with social problems later in life.  In adolescence, the development of testosterone in boys also manifests the need for aggression.  To what extent does Society condemn this natural development by viewing the behaviour as violent?
Groups – boys prefer groups from early childhood (larger groups than the 2 or 3 preferences of girls).  These coalitions provide the environment for competition and experiencing success and failure.  Actions by Society to restrict these structures can impact on boys’ development.

STRATEGIES FOR ADDRESSING THESE PROBLEMS
STRATEGIES FOR HEARING DEFICITS
Train the Ear
· Phonemic Awareness techniques – listeners are taught to identify phonemes, the smallest units of sound that can differentiate meanings e.g. “cat” is broken down into “k”, “ae” “t”
· Phonic Fun exercises – changing letters and sounds of words to create new words
Dictation
· Start with formal dictation
· Develop into assisting with a synopsis of what had been said
· Student take their own notes with initial checking and then with developing independence

Use Rhythm and Music
· Memorise poetry
· Use of Academic songs (useful websites www.kidsknowit.com, www.singtolearn.com )
Encourage Students to Listen to Others
· “Do you agree with his answer?”

STRATEGIES FOR LANGUAGE DEFICITS – READING
Develop Language Fluency
· Read to students
· Get students to read out loud
· Get boys to work in cooperative groups
Use Strengths to Compensate for Weaknesses
· Graphic novels, magazines and web sites
· Book Bingo, Bookmarks
· Books that are exciting, realistic, gory, scary and plot driven

STRATEGIES FOR LANGUAGE DEFICITS – WRITING
Check for Dysgraphia
· This is a learning disability resulting from difficulty in expressing thoughts in writing and graphing.  It generally manifests in extremely poor handwriting
Grammar Games
· Grammar poker
· Vivid verbs or abundant adjectives
· Personal paragraphs, punctuation passages
· Taking sentences/paragraphs apart
Short Writing
· Headlines, First/last lines
· Serial stories

STRATEGIES FOR USING VISUAL SKILLS
· Turn the lesson into some form of graphical presentation
· Weaving a story – connecting characters with a plot
· Use Comic Strips
· Use time lines
· Use family trees
· Story web or concept web
· Teach good underlining and highlighting techniques – find the concept


STRATEGIES FOR USING PHYSICAL SKILLS
· Boys stand to ask/answer questions – controls blurting out and develops attention skills
· Allow boys to use the board to give answers
· Creating vocabulary lists by writing to learn both spelling and meaning
· Recreate physical situations being learned e.g. Battle of the Western Desert WWII

STRATREGIES TO USE BOYS’ INTERESTS
· Word origins – “Words of the Day”. Roots and Stems and taking word apart
· Boy themes in literature
· Action novels
· “Boy relevant” writing prompts

STRATEGIES USING BOYS’ CURIOSITY
· Problem solving – logic puzzles, chess, bridge, scavenger hunts
· Chance and Risk
· Reality Clubs – Investment, Building Contracting, Sports Tournaments Group work

STRATEGIES USING BOYS’ COMPETITIVE SPIRIT
· Debates
· Academic Football/Sports event
· Help boys develop indirect competition -  personal best goals, keeping track of academic grades, place in class
· Myth busters approach

CONCLUSION
The paradox for boys in school is that even though they are not good at expressing emotions, they learn best when they are emotionally engaged to the topic.  Boys have to like their teacher and the subject before they make a real commitment to the learning.  Schools provide a safe environment for boys to develop emotionally.  The problem for boys is that the standards for proper male behaviour are less flexible than what is considered proper for girls.  Again, a single sex boys’ education, provides boys with a less complicated environment to behave and learn in.

	BOYS WILL LEARN WHEN THE TEACHER

	· Gets them engaged – whatever it takes
· Teaches them the skills of learning – many boys don’t study well because they don’t know how to
· Uses cooperative groups (well supervised) for long term projects
· Structures the course so that it provides room for movement and action
· Teaches older students how to translate teacher instructions into actions that work for them
· Provides opportunities for experiencing success which then motivates boys to work



This paper was written from notes made at the Preconference Workshop delivered by Dr James and supplemented with extracts from the book she authored:
“Teaching the Male Brain – How Boys Think, Feel and Learn in School”
Author - Abigail Norfleet James
Published by Corwin Press.



BOYS’ ATTITUDE AND LEARNING
There are certain generalisations which may be stated in regards to boys' attitudes and learning
	Boys lack self-knowledge about their own learning
	Boys tend to over estimate their potential for achievement and under estimate the amount of work required

	Boys are driven by a desire to succeed and a fear of failure
	Boys are often surprised and disappointed by their results

	Boys tend to enrol in subjects and aim for jobs or further study that may be unrealistic, and without clear knowledge of what is required for success
	Boys may not attempt something following a failure, so it is difficult to re-motivate them once they have switched off



The following strategies are recognised as effective in a School such as Kelston Boys' High.

	Lessons start on time and use all available teaching time
	Lessons are broken down into small
sections

	Lessons are well prepared and recognise the social, ethnic and cultural factors relevant to the students
	Lessons have a balance of individual and group work and a balance of text based and task based work

	Clear instructions are given outlining
exactly what is required
	Opportunities are given for students to show and develop leadership skills in the lesson

	Relevant Homework is set and maximum time for completion given
	Teaching is made career relevant -
students can see the usefulness of what they are learning

	Due dates are explicitly given
	A variety of teaching approaches is used

	Examples of what is required are given
	Achievable but challenging expectations are set

	Objectives for each lesson are clear
	Teacher believes their students can and will succeed

	Lessons are structured so the learning of a topic develops from simple ideas to abstract ideas requiring integration
	Teacher takes a genuine interest in the students as young adults

	Assessments provide opportunities for less able students to succeed, but also give opportunities for the more able students to demonstrate higher level skills
	Achievement is recognised and celebrated (including displays of work)

	Expected outcomes for each lesson are made clear
	Achievement is monitored with
appropriate and varied assessment techniques

	The purpose of the lesson is frequently revisited
	All assessment has meaning and is carried out for a specific purpose

	Questions are linked to key objectives
	Firm but fair classroom rules are set in line with the School's discipline standards




	TEACHING BOYS

· Tell them the RULES and police them
· Tell them WHERE THEY ARE HEADING - give them lesson objectives
· Have a POSITIVE classroom demeanour and avoid CONFRONTATION and SARCASM
· Present lessons in a LOGICAL ORDER
· Help them SET SHORT-TERM TARGETS
· Tell them which CAREER THE LEARNING CAN LEAD TO
· Use PRACTICAL LESSONS where appropriate
· Avoid lessons focused ENTIRELY ON WRITING -use variety and allow physical activity
· SET HOMEWORK with time limits and make sure it is done
· Give them reading material INTERESTING TO BOYS
· Provide POSITIVE REWARDS to recognize achievement
· Help them with their ORGANISATION SKILLS including proper use of their DIARIES



DIARIES
A properly kept diary is essential if your students are to be successful learners.
	HOW TO USE YOUR DIARY
· Make sure your name is in your diary
· Write your timetable in pencil so it is easy to alter if you have timetable changes
· Make sure your diary is in your bag each day
· Your first task at Tutor Group each morning is to head up the day’s subjects and to organise your day
· Your diary should be on your desk beside you at each lesson 
· When your teacher gives you instructions for homework, write these in the diary
· Check off the homework in your diary as you complete it
· Do not use your diary as a doodle pad 
· A lost diary will cost you $10 to replace so look after it!



	The most critical aspect of working with boys in the classroom is to make a connection with each of them

	CONNECTING WITH BOYS INDIVDUALLY
· Be honest and like and respect your young men - if you don't they soon know.
· Remember names and always greet them (in their own language helps), pronounce their names correctly and acknowledge them in the class as an individual rather than just an annonymous class member.
· Make a connection – find out a little about each student’s background and achievements and feed back that knowledge to him
· Deal with boys at a personal level individually, not in front of his peers
· Talk to boys individually while you do something else
· Separate the student from his behaviour – thereby retaining a relationship
· Try to see things from the boys point of view
· Allow time for trust and openess to develop
· Acknowledge the different cultures of your students.
· Talk about yourself - it helps them understand you as a teacher, what your job means to you and what hopes you have for them.
· Acknowledge greetings with a smile - it might be the only smile of the day that a student receives from an adult.
· Be available outside class time for students to approach you for assistance.
· Be consistent with expectations of behaviour.
· Be with them - around the school, at lunchtime, when they are involved in sport or cultural events and so on, share their experiences.
· Treat the students as young adults - every day they are learning something new about themselves: who they want to be, what they want. This changes all the time.
· Reward them - give praise, issue certificates and awards, display work around the school, laminate and display good work, stamp books to show that work is being noticed, allow time for another learning activity e.g. using computers
· Encouraging word to individual students - some students respond best to this approach
· Always be prepared to give them a chance - but make consequences clear.



	WORKING WITH BOYS IN THE CLASSROOM

A Guide for preparing tasks for boys

Most boys perform better when tasks are:
Shorter	Single concept	Task based	Experiential
Structured	Action based	Information dense	Closed

Most boys perform less well when tasks are
Extended	Multi concept	Text based	Interpersonal
Reflective	Open-ended	Group based

· Generic learning styles for boys are not consistent across all learning areas
· Patterns are not the same for all boys so use a mixture of tasks in each unit
· Build boys' confidence with accessible tasks before introducing more complex ones
· Set definite limits, explain the class rules clearly and show that any repurcussions to breaking rules will be carried out fairly and consistently
· Boys find uncertainty and inconsistency threatening
· Involve boys in organisation and leadership
· Avoid confrontation and allow a cooling off period – boys have difficulty controlling or understanding strong emotions
· Remember to balance one chastisement for negative behaviour to be balanced by four inputs of praise in the same lesson





DISCIPLINE

SCHOOL WIDE DISCIPLINE STANDARDS

The effectiveness of teaching and learning in any school is determined by the degree of discipline in the classroom. This School has been successful in the past because of the high standards set in this regard.

The following are mandatory actions for the teaching of junior classes.
· Students must move quickly and quietly between classes.
· Students (at all levels) will address teachers appropriately (Mr., Mrs., Sir etc.) - under no circumstances are teacher's first names or nick names to be used.
· All classes to line up quietly outside the room.
· Staff will check uniform as the students enter and question students inappropriately dressed.
· If incorrectly dressed students do not have a pass, they will be sent to the Deputy Principal.
· Before teaching commences, ensure the room is neat and tidy.
· The Homework diary is to be properly used and staff must monitor junior classes use.  The diary must be on the student’s desk in each lesson.
· Insist on students having correct equipment.
· Students must not leave their desks without permission.
· A student with a question or answer must raise his hand (no calling out!)
· No student talks whilst the teacher is talking (INSIST!)
· No students talk whilst another student is making a comment or asking a question.
· At the end of the lesson, students pack up and sit and wait to be released in an orderly fashion after the room is tidied.
· No classes are to be dismissed before the bell.

It is critical that all staff enforce these standards. If a staff member is struggling to do so with a particular class, they must alert the senior administration so that the necessary support can be provided. To box on stubbornly, ignoring the problem will only weaken the corporate approach. Such an occurrence is not a sign of weakness in a teacher - we have all experienced it and struggled with particular classes at some stage in our career.

These are all requirements for teaching junior classes and most will apply to the teaching of senior classes also.


CLASSROOM MANAGEMENT
What do students want and need -?
· A variety of delivery strategies
· Positive reinforcement
· The teacher's "personal touch"
· Clear parameters for behaviour
· Help to organise themselves
The teacher should establish a reputation as one who -
· Never ignores unacceptable behaviour
· Deals with problems immediately
· Never forgets to follow up
· Does not accept excuses or avoidance techniques

When students misbehave give them choices to let them feel they are in control e.g.
· Would you like to complete that after school?
· You can put that in your bag or on the floor
· You can finish this at lunchtime or after school if you want
· Thank you for ... (sitting down)
· Negotiate agreed standards of behaviour for the future

To gain respect you must -
· Be firm in controlling a class
· Achieve positive results in teaching
· Recognise the personal characteristics and strengths of individual students and value their background and experiences
· Acknowledge your mistakes and apologise if you are wrong
· Be ethical and moral
· Value your work and the education of your students
· Foster self-belief and give encouragement all the time
· Notice and reinforce positive behaviour
· Negotiate rather than confront
· Not put down students in front of their peers

TO AVOID OR REDUCE PROBLEMS:
· Be punctual. If students arrive before you, you are not in control.
· Learn names immediately.
· Have clear and definite routines.
· Check that work is being done by moving around during the period.
· You cannot be in effective control if you are sitting down.
· Use a seating plan.
· Make sure that you seat awkward students close to you.
· Try to make your room make a statement like, "this is a room where students learn Geography" or whatever.
· Keep it tidy, attractive and graffiti-free.
· Put posters and student work on the walls, remove old notices, torn posters etc.
· Keep the whiteboard clean and tidy.
· Don't accept poor behaviour, but make it clear that it is the behaviour you dislike, not the person.
· Smile. Have a genuine interest in them as individuals.
· Like your students.


CHOOSING THE BEST INTERVENTION
Teachers have a range of actions for dealing with classroom misbehaviour. They vary from low key responses for minor misbehaviours to quite high level responses for serious breaches of discipline.

Below is a continuum of responses
	LOW LEVEL RESPONSES














HIGH LEVEL RESPONSES

	Ignoring
Making eye contact
Standing in close physical proximity
Having a quiet word to the student(s)
Giving a reminder of the classroom rules
Directing questions to inattentive students Making a joke
Reminding of the rule
Repeating an instruction or question
Creating a diversion (Sione, can you give out these books please - if Sione is involved in some minor disruption)
Giving a sharp reminder about a classroom rule (Tane, you know the rule about chewing in class)
Providing a limited choice (Henry, either put that in your bag or give it to me)
Asking direct questions (Ramesh, what are you doing?)
Taking the student aside and demanding appropriate behaviour
Repeat warnings 3 or 4 times - the broken record technique
Delivering a stern "I-message" (Justin, I am asking you to stop doing that now)
Defer dealing with the matter until after class - this is especially important if you are angry
Provide chosen consequences (IF you persist in annoying Teri THEN I will keep you back after class)
Separation within the class
Removal from the class to the departmental withdrawal room
Referral to another member of staff (HOD)
Put on a detention or give some other form of corrective punishment
Conferencing (with a colleague present)



SOME TECHNIQUES:
You need to find out what works for you. Use a range of strategies, from mild to severe:

· Signal interference: Catch the student's eye, pause in mid-sentence, frown, put the student's name into the sentence you are speaking.
· Move and stand by the student while continuing the lesson.
· Growl: Keep cool, growl at the misdeed but don't use sarcasm. Try to do it one-to-one rather than with full class participation.
· Verbal warning: name the behaviour that is unacceptable.
· Repeat warning: name the behaviour and the consequence.
· Third time: act as you signaled that you would.
· One-to-one discussion
It is best if this can be done outside the room or at the end of the period. Try to be firm but not angry. "Is your behaviour acceptable?" "Should you behave this way?" "It is difficult for me to teach the class when you ..." etc.
· Hold your own detention.
· For prolonged or serious misbehaviour seek help.
ESTABLISHING CLASSROOM RULES

It is critical that there are clear classroom rules and that they are consistently enforced. Teachers need to have rules for:

Punctuality and procedures for entering and leaving the classroom.  Rules for this cover
· Expectations for arrival to classes
· Procedures for entering and exiting the classroom in an orderly way

Seating and movement around the room.  Rules for this cover
· Seating arrangements
· Acceptable movement in the room

Materials needed for learning.  Rules for this
· Lesson requirements e.g. pens, paper etc.

Communication during lessons.  Rules for this cover
· Listening behaviour
· How to ask and answer questions
· Appropriate language

Safety and security.  Rules for this cover
· Use of equipment
· Protection of property
Interaction with other people in the room

Completing work.  Rules for this cover
· Expectations of application and effort
· Homework requirements


STUDENT MANAGEMENT TECHNIQUES
· Avoid Confrontation
If you push and increase the intensity of a dispute the student will eventually lose control and walk out - and the issue will remain unresolved and may become worse. So, what are the alternatives? Stand close to the student and speak in a quiet voice. Try to give the dispute a human face; "Mata, I feel upset that you have ... I'd like you to come outside and talk about it.”
Send for help if you feel the need. This isn't losing face - it breaks the deadlock.
Let the matter rest for a bit. Get on with the lesson with the rest of the class and let the offender sit quietly. Things must be sorted out but there is no urgency - come back to it 20 minutes later or at the end of the period

· Offer a Choice
If a student refuses to obey an instruction, don't just keep insisting - offer a choice. So, when Siniva refuses to leave the room, say, "OK, Siniva, I'm going to give you a choice. Either you leave the room now, or you will come back to see me after school. Which is it going to be - leave the room, or come and see me after school?"
This nearly always works because the student can save face. They make the decision about what they do, and the problem goes. So provide alternatives that are acceptable to you so that you don't mind which is chosen

· Avoid Causing Antagonism
Anger, loud rebukes, put down comments, being bossy and showing irritation is likely to cause resentment. Remember that students may have a poor self-image. Give praise f or work well done, make it clear that you are proud of them and that they are special.






SECTION 6

TEACHING TOOLS

HOW DO WE TEACH THE CURRICULUM?


LITERACY ACROSS THE CURRICULUM

The School believes that every teacher is a teacher of literacy and as far as possible, subject specific literacy skills are incorporated into each lesson delivered.  All Departmental Schemes of Work include specific guidelines and strategies for the incorporating of literacy into the lessons delivered in that department.


THE USE OF ICT IN DELIVERING THE CURRICULUM


ICT STRATEGIC PLAN 2010 - 2013

	VISION

	INFORMATION COMMUNICATION TECHNOLOGY will  provide tools which optimize the teaching and learning opportunities within the School and facilitate an efficient administration system



	GOAL 1 – STAFF SKILLS

	Staff Skills - Basic skills that each teacher should have
· Administration through the current student management system
· Email  operating when using the school email system
· Basic word processing
· Basic spread sheeting
· Basic power point
· Operating data projectors
· Internet and Ultranet
· Printing
· Image management
· Library database





	GOAL 2 – HARDWARE AND SOFTWARE

	The School will:
· Maintain fit-for-purpose hardware and service infrastructure
· Take a proactive approach to future technological developments in relation to best practice
· Take account of and incorporate in its decisions to purchase hardware and servers, green concerns, especially with regard to power usage and energy consumption
· Ensure that the age of desktop hardware located in the school main computer labs does not exceed four years and that there is a BOT approved replacement programme
· Ensure that software versions on all the school laptops and desktops are consistent and up to date




	GOAL 3 – NETWORK CAPACITY

	The School will:
· Maintain a fit-for-purpose, resilient and secure network infrastructure.
· Take a proactive approach to managing network capacity and make provision for the future demands on that capacity
· Be proactive in determining best practice 
· Will expand its central data storage capacity to ensure that all staff and students have appropriate levels of storage capacity on the school’s network
· Ensure all significant electronic administration data and electronic teachers resources will be centrally located
· Provide clear guidance for teachers with regards to technology and procedures for the secure backup of data held on laptops







	GOAL 4 – NETWORK ACCESS

	The School will:
· Continue to invest in its cabled network to ensure a one gigabit network speed will be delivered to all end user devises (laptops and desktops)
· Look at the feasibility of installing a parallel network infrastructure to provide reliability of the network and facilitate redundancy procedures
· Be proactive in establishing remote access for staff to the school network
· Standardise the email platform and centralize contact lists




	GOAL 5 – STUDENT MANAGEMENT SERVICES

	
· Provide a system which is integrated and serves the student data collection and storage needs with appropriate security level access




	GOAL 6 – STUDENT SKILLS AND KNOWLEDGE

	The School will:
· Identify the basic skills students require on exit from each Year level
· Deliver a programme that meets the identified minimum requirements







BASIC STUDENT SKILLS AND KNOWLEDGE

All students who leave the School during or at the end of Year 12 or Year 13 should have the following skills and knowledge:
	Creating Spread sheets and Graphs

	1. identify, input and amend data in spread sheet software accurately

	Tasks
	Knowledge, Skills and Understanding

	a. insert text and numerical data
	1. appreciate the need for accuracy when inputting data and the importance of checking output against expectations
1. understand correct procedures for using spreadsheets
1. understand who the information is for; and when and how it will be used

	b. insert row/column
	1. understand the software’s tools for adding and deleting rows and columns

	c. delete row/column
	1. appreciate the difference between deleting, hiding and clearing

	d. amend text and numerical data
	1. understand the need for accuracy when amending data in a spreadsheet, such as: cut, copy, paste, drag and drop, find and replace

	1. insert and replicate formulae in spread sheets

	a. use formulae and basic functions that produce correct results
	1. understand the structure of a formula and the use of mathematical operators and basic functions such as: sum, operators ( +,-,*,/ ) and brackets

	b. replicate formulae (fill)
	1. understand how to replicate (fill) down a column or along a row and appreciate the effects on relative cell references

	c. recalculate data
	1. appreciate that amending data may cause an automatic recalculation of the results of formulae based on that data

	1. Produce pie charts, line graphs and bar/column charts from given data 

	a. create graph(s)
	1. Using the appropriate pie charts, line graphs and bar/column charts and comparative graphs; and understand how to create and format them

	b. select data set(s)
	1. understand how to select a variety of data sets for display in graphical form, using contiguous and non-contiguous data
1. understand how to compare two sets of similar data using line graphs and bar/column charts
1. understand how to select single, comparative and subsets of data

	1. 
Use common formatting and alignment techniques in spread sheets and graphs/charts

	a.  align text and numerical data
	1. understand left, right and centre alignment of cell data

	b.  format numerical data
	1. understand how to format numerical data to display in integer (0 decimal places) and/or in 2 decimal places 
1. understand how to format numerical data to display a currency symbol and appreciate that currency data is not always presented to 2 decimal places

	c.  display rows and columns to show borders/shading
	1. appreciate the need to format simple spreadsheets using appropriate tools and techniques such as height, width, borders and shading

	d.  enter graph and axes titles
	1. appreciate the need to display content on charts such as graph and axes titles
1. distinguish between titles, axes titles, legends, labels and understand how to set and amend them

	e.  set axes upper and lower limits
	1. understand how to amend the graph to display specific upper and lower limits for continuous data

	f.  display data labels
	1. understand how to display data labels on x and y axes

	g.  use a legend
	1. understand the need for a legend to correctly identify comparative data sets

	h.  ensure comparative data is distinctive
	1. understand the importance of ensuring comparative data is distinctive and the effects of printing coloured graphs in grey

	1. Save and print spread sheets and graph/chart

	a.  save and close spreadsheet
	1. appreciate the use of save, save as and close

	b.  set page layout
c.  insert headers and footers
	1. understand how to change the default print settings
1. understand how to set headers and footers to include name, page numbers, date and time
1. understand how to set margins, page size and orientation

	d.  print the spreadsheet with data showing in full as a table
	1. understand how to print the spreadsheet showing an appreciation of the changes to the display and layout

	
e.  print the spreadsheet with formulae showing in full and displaying column and row headings
	1. understand how to set the spreadsheet to print with the formulae showing and appreciate the changes to the display that may result
1. appreciate the need to display row and column headings in a formulae printout

	f.  print graphs on a sheet separate to the data source
	1. understand how to print graphs showing an appreciation of the changes to the display and layout



	
Creating PowerPoint Documents

	

	1. Set up a presentation accurately

	a.  using PowerPoint
	1. understand correct procedures for using chosen software
1. be aware of presentation graphics conventions and the relevance of ‘house style’ (e.g. words per frame)
1. appreciate the use of opening presentation software 

	b.  create text areas/text frames
	1. understand the importance of consistency within a slide show including the importance of the slide master or master slide

	c.  apply consistent backgrounds
	1. understand the use of backgrounds
1. understand who the information is for; when it is needed and how it will be used (e.g. on screen or hard copy)

	1. Input and format data in a presentation software 

	a.  create new slides
	1. understand slide creation

	b.  change the order of a slide
	1. understand the need to change the running order of the presentation

	c.  insert text
	1. appreciate the need for accuracy when inputting data and the importance of checking output against expectations

	d. use spell check
	1. appreciate the need to use spellchecking facilities to check the accuracy of the text

	e.  use specified font sizes
	1. understand how to set and amend font sizes

	f.  use bullets
	1. understand the use of 1st level and 2nd level text understand the use of bullet points

	g.  apply alignment
	1. understand the use of left and centre alignment
1. understand the use of line spacing for text in bullet style

	h.  apply enhancement
	1. understand how to apply emphasis (bold, italic, underline)

	i.   delete text
	1. understand the use of common editing tools (text selection, cut, copy & paste, delete & backspace) and appreciate their various advantages/disadvantages

	j.  replace specified text
	1. appreciate the advantages of a search & replace tool over manual editing of multiple items

	k.  promote/demote text
	1. understand the use of 1st level and 2nd level text, and the concept of promotion and demotion

	1. import/insert images and graphics correctly

	a.  insert graphic
	understand how to insert graphics into a presentation

	b.  insert lines/boxes
	understand the difference between inserting graphic images and insert graphic tools (lines, boxes, shapes, arrows)

	c.  shade or fill the drawn graphics
	understand the use of fill and colour when drawing objects, to enhance the presentation

	1. Save and print the presentation

	a.  save the presentation
b.  save presentation with a new filename
c.  close presentation
	1. understand the document management techniques for the chosen software (file menu, open, save, save as, close)
1. understand the correct procedures for closing down the software

	d.  set the page orientation
e.  set the headers and footers
	1. understand how to print a document from the chosen software using default print settings
1. understand how to change the default print settings
1. understand how to set headers and footers to include: name, page numbers, date and time

	f.  print the presentation as slides
	1. understand how to print from the chosen software using default print settings 
1. understand the need and how to print the presentation as individual slides

	g.  print the presentation as handouts
	1. understand how to produce audience notes and thumbnail printouts

	h.  print the presentation as notes pages
	1. understand the need to print the presentation in outline view to check text content




	Creating Publisher Documents

	1. Set up a standard page layout and text properties

	Tasks
	Knowledge, Skills and Understanding

	a.  set page size/orientation and set margins
	1. understand how to set page size and margins

	b.  create text areas/text frames
	1. understand the use and control of text frames or equivalent

	c.  set column widths/space between columns
	1. understand how to set column widths/space between columns

	d.  use different font sizes 
	1. understand how to set and amend text sizes

	1. Use basic techniques to combine information

	a.  import text file(s) and import image(s)
	1. understand how to use basic techniques to combine information (e.g. text, images, simple drawn shapes)
1. understand the basic graphic capabilities of desktop publishing software

	b.  place images
	1. understand how to position images in specified places, maintaining original proportions

	c.  place text 
	1. understand how to flow text as specified 

	d.  use line/border features to draw simple lines/shapes
	1. know how to draw and use lines, borders and simple graphic shapes

	1. Manipulate text and images to balance page

	a.  apply alignment and justification
	1. understand the use of left and centre alignment and of full justification, and first line indent

	b.  enter and amend text 

	1. know how to cut, copy and paste, insert and delete, find and replace text 

	c.  resize text 
	1. understand how to resize text

	d.  use spell check 
	1. understand how to use spell check to check the accuracy of simple text

	e.  manipulate image(s)
	1. know how to cut and manipulate images (move, crop, flip, and resize) maintaining the original proportions




	1. Manage and print publications

	a.  save publication(s)

	1. appreciate who and what the information is for and where it will be used (e.g. on screen or hard copy as a proof or a final draft) and when it is needed
1. know how to save documents in an appropriate format

	b.  print and close document(s) in appropriate format
	1. understand how to print composite publications from the chosen software using default print settings
1. understand how to close a publication using the correct procedures





STUDENT SELF-ASSESSMENT TOOL – LEARNING STYLES

NAME ______________________________

LEARNING STYLE PREFERENCES

Circle the aspects of learning that apply to you.

	ENVIRONMENTAL					PHYSICAL
	SOUND
	LIGHT
	PERPETUAL
	TIME

	Do you like working with
   Noise
   Quiet?
	Do you prefer working in
   Bright light
   Dull light?
	Do you learn best by
   Listening
   Looking
   Touching/Doing?
	Do you concentrate best
   In the morning
   In the afternoon
   In the evening?

	TEMPERATURE
	DESIGN
	MOBILITY
	INTAKE

	Do you work best when
   You are cool
   You are warm?
	Do you prefer to work
   Sitting at a desk
   Informally?
   
	Do you prefer to

Sit still
Move around?
	When you are working, do you prefer to
   Eat
   Drink?


				
	SOCIOLOGICAL						EMOTIONAL
	SELF
	PAIR
	RESPONSIBILITY
	PERSISTENCE

	Do you learn best

   By yourself?
	Do you learn best

If you are with another person?
	Do you
Always carry out tasks as instructed
Need to be supervised in class?
	Are you always
Determined to do your best?
Work hard only when interested in the topic or subject?

	TEAM
	VARIED
	MOTIVATION
	STRUCTURE

	Do you like

Working in a group?
	Does the activity the class is doing decide who you prefer to learn with?
Do you prefer standard  type lessons?
Do you like trying new tasks?
	Do you always want to try hard?

Does wehther you try depend on the subject?
	Do you

Like to be told clearly what is expected of you?

Make decisions about what to do yourself?




ASSESSMENT TOOLS


AsTTle Assessment

EXPLANATION OF AsTTle

AsTTle stands for Assessment Tools for Teaching and Learning.  AsTTle enables teachers to create and analyse tests for literacy and Numeracy.  The resulting reports show:
· what students know
· what gaps they have in their learning
· what they need to learn next.
The results also indicate how well students are learning in comparison with other students nationwide.

AsTTle has the ability to immediately analyse the performance of both individuals and groups, displaying the analysis graphically.  Teachers can identify subsequent learning steps for individuals, groups or classes by linking to an indexed online catalogue of classroom resource.  The software also provides information on the strengths and weaknesses of individuals and groups and can be used to identify whether progress is being made.

AsTTle Tests are available in Literacy (Reading and Writing) and Numeracy (Number). 

AsTTle Results

AsTTle measures the Curriculum Level that the student is performing at.  There are eight curriculum levels for the compulsory school curriculum (Primary to Secondary).  AsTTle can measures performance between Curriculum Levels Two and Six.  Each Curriculum Level has three sub levels:
1. BASIC (B) – items that require partial mastery of knowledge and skills that are fundamental for proficient work at this level
1. PROFICIENT (P) – items that demonstrate applications of the knowledge and skills of the given level
1. ADVANCED (A) – items that are difficult applications of the knowledge and skills at this level
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This shows that for a student to be at the national average in Year 9, his AsTTle results should be 4A.  Further, by the end of Year 10, he should be at 5P.

AsTTle Reading Profiles
Reading is a complex process that includes a range of skills.  The AsTTle Reading Test results provides us with information about how well developed each student’s skills are in the key areas.

These include:
· Finding Information (selecting and retrieving key words and facts)
· Knowledge (what words mean and how they work)
· Understanding (the main ideas and information in a piece of reading)
· Connections (how the words and ideas in a piece of reading relate to other words and ideas the student knows or has read elsewhere)
· Inference (making meaning by what is suggested, not stated plainly)

Every subject requires literacy skills.  The reading skills required in one subject or type of learning varies.  For instance, the student is requiured to read a story in English from beginning to end; whereas in Science or Social Studies the textbook will require a student to read a paragraph, study a diagram and then reread the paragraph to make sense of the two types of information.  Teachers need to have analysed the asTTle reading tests of their studnets to understand the types of reading that needs to be developed to ensure the studnet is able to achieve in that subject to the best of his ability.  The teacher will adapt the style of teaching to ensure the student is delivered the subject content he needs while learning how to make sense of it.
A guide to interpreting the asTTle Reading score

What do the asTTle scores mean?
The mean score for students in New Zealand at the end of Year 9  is Level 4 Proficient in the English Curriculum.  Each curriculum level is divided into three achievement sublevels:  Basic, Proficient, Advanced.  Normal progress within a year is considered to be two sub-levels .  This is the minimum acceptable progress for a student.

To pass NCEA Level 1, students need to be able to read at Level 5 Proficient.


	Level Indicator
	Literacy Skills at this level
	

	2B
	Basic 8-10 year old reading level
Rely on personal experiences to answer questions
Can spell some common high frequency words
	

	2P
	8-10 year old reading level
Can retell using the text as a prompt
Can recognise function of capitals and full stops.
	

	2A
	Competent 8-10 year old level reader
Can think beyond the text
Can accurately spell 300 most commonly used words
	

	3B
	Basic 10-12 year old reading level
Able to relate own experiences to ideas in text
Has a spelling awareness, is able to use speech marks
	

	3P
	10-12 year old reading level
Able to look at ideas in text to answer questions
Can answer questions requiring two steps
	

	3A
	Competent reader at 10-12 year level
Can use synonyms
Is able to compare and contrast ideas and messages
	

	4B
	Basic 12-14 year reading level
Is able to retell intention of text
Pays close attention to detail
	

	4P
	12-14 year reading level
Able to rewrite using own words
Understands the intention of the author
	

	4A
	Competent reader at 12-14 year level
Can understand specialised text
Understands use of different language features which create meaning
	









TEACHING SELF-ASSESSMENT

REFLECTING ON YOUR TEACHING
Preparing for Teaching
· How do you inform your students of course/subject requirements?
· How do you find out what students in your classes know and/or can do?
· How do you use this information to adapt what you teach?
· Do you have clear and explicit learning objectives and expected learning outcomes?
· Do you share these objectives and outcomes with students in student-friendly language?
· Do you try to build on students' life experiences in planning for your teaching?
Teaching
· How do you show students your enthusiasm for the subject?
· What steps do you take to use a range of learning activities in your lessons?

· How do you allow for students who learn/participate in different ways?
· How do you help students develop appropriate learning skills?
· How do you check that students understand what you teach?
· How do you respond when students indicate that they are not coping?
· Do you ensure your teaching has a regular careers focus helping students to see the relevance of their learning?
Relating to Students
· What effort do you make to get to know your students as individuals?
· How do you indicate to students that you respect their values and beliefs?
· What do you do to encourage students in their learning?
· In what ways do you provide assistance to individual students?
Assessing and giving feedback
Formative assessment and reinforcement are acknowledged as being critical strategies in the teaching and learning process and must be a priority in every classroom
· How do you give your students the confidence to accept Formative Assessment as an essential and non-threatening part of the learning process?
· How do you ensure that students are given regular and immediate feedback about their work?
· What feedback do you give to students to help them improve their work?
· How do you ensure that you assess the intended learning outcomes?
· Do you give the opportunity for students to self-assess or assess each other?
· Is the assessing that you do adding value to the learning of your students?

Evaluating your teaching
· What feedback do you get from students about your performance?
· How do you use information obtained from student assignments, tests etc. to evaluate your teaching?
· Do you change your teaching in light of the information you receive?

Developing professionally
· What do you do to keep up with developments in your teaching area(s) and to develop your expertise?
· What opportunities do you take to discuss your teaching with your colleagues?

Contributing to the improvement of teaching in your school
· Do you try to help your colleagues improve the quality of their work?
· Do you contribute to decision-making processes in your school to enhance learning and teaching?
· Do you keep up with national and local developments in education?


Use this checklist to review and evaluate your teaching.

	QUICK CHECK
“Are you as good as you could be?”



· Do you know the names of all the students in your classes?
· Do you pronounce names correctly?
· Are you able to greet students in the language of their home
· Have you assessed the learning and behavioural strengths and weaknesses of your students by:
· Accessing information about achievement levels, reading age etc.
· Checking records from previous schools?
· Checking with other teachers
· Carrying out formative assessments in your subject
· Have you used such information to plan learning programmes appropriate to the students' abilities?
· Do you set short term learning objectives and explain these?
· Do you use teaching strategies that the students enjoy?
· Have you got rules and protocols for your classroom displayed and are they enforced?
· Do you regularly give positive feedback and reinforcement to students who meet expectations?
· Do you have strategies to resolve conflict and avoid confrontation with students?
· Do you carry out regular checks to see if students are enjoying your classes and responding positively to your methods of teaching?
· Can your students see possible careers emerging from learning your subject?
· Do you insist that all of your students achieve stated learning outcomes?
· Do you have fun with your classes?


As part of your self-appraisal, you may consider getting feedback from your students
HOW GOOD IS MY TEACHER?
Grade the teacher behaviours below from 1 (excellent) to 5 (not good)
	Has a sense of humour and can laugh at him or
herself.
	1	2	3
	4
	5

	Keeps calm and doesn't shout or yell.
	1	2	3
	4
	5

	Speaks politely to students and demands politeness in return.
	1	2	3
	4
	5

	Seems interested in the class as individuals.
	1	2	3
	4
	5

	Keeps the class working up to the bell.
	1	2	3
	4
	5

	Tells you off privately and not in front of the class.
	1	2	3
	4
	5

	Keeps the room neat and tidy with lots of
interesting displays.
	1	2	3
	4
	5

	Makes sure that only one person talks at a time.
	1	2	3
	4
	5

	Tells you at the beginning of the year what the
course or syllabus is and sticks to it.
	1	2	3
	4
	5

	Dresses tidily.
	1	2	3
	4
	5

	Waits until the class is settled before beginning
the lesson.
	1	2	3
	4
	5

	Spreads questions around the class and doesn't
let students call out answers.
	1	2	3
	4
	5

	Is on time for class.
	1	2	3
	4
	5

	Gives praise when good work is done.
	1	2	3
	4
	5

	Is fair and doesn't pick on people or have favourites.
	1	2	3
	4
	5

	Is not sarcastic and doesn't ridicule people in class.
	1	2	3
	4
	5

	Prepares lessons well.
	1	2	3
	4
	5

	Varies the activities done in class.
	1	2	3
	4
	5

	Is enthusiastic about the subject and knows what
he or she is talking about.
	1	2	3
	4
	5

	Marks tests and assignments promptly.
	1	2	3
	4
	5

	Sets homework regularly and checks that it is done.
	1	2	3
	4
	5

	Sets homework before the bell goes.
	1	2	3
	4
	5

	Writes neatly on the blackboard.
	1	2	3
	4
	5

	Admits mistakes and apologise.
	1	2	3
	4
	5

	Knows the name of every student in the class.
	1	2	3
	4
	5

	Takes some activity outside the classroom e.g. sports.
	1	2	3
	4
	5




STUDENT VOICE INTERVIEW TEMPLATE

	Interview Questions
	Student Responses – use prompts if necessary

	1  What do you think you are learning?
	

	2  Why do you think you are doing this?
	

	3  How will you know when you have learned it?
	

	4  How do I help you to learn?
	

	5  When it comes to learning in the classroom, what sort of things do you like to do?
	

	6  What would you like to learn about if you were given a choice?
	

	7  What have been three highlights or important things for you so far this year?
	

	8  Is there anything else you want to tell me about that helps you learn (or gets in the way of your learning) in this class?
	





STUDENT VOICE INTERVIEW ANALYSIS TEMPLATE

	Interview Questions
	Are there any themes and if so what are they?
	What are the students telling you about their learning and your teaching practice?
	What does this evidence tell you about what you are doing well?
	What does this evidence tell you about what you may need to improve upon in your teaching practice?
	How could you use this evidence to change an aspect of your current teaching practice?

	1  What do you think you are learning?
	
	
	
	
	

	2  Why do you think you are doing this?
	
	
	
	
	

	3  How will you know when you have learned it?
	
	
	
	
	

	4  How do I help you to learn?
	
	
	
	
	

	5  When it comes to learning in the classroom, what sort of things do you like to do?
	
	
	
	
	

	6  What would you like to learn about if you were given a choice?
	
	
	
	
	

	7  What have been three highlights/ important things so far this year?
	
	
	
	
	

	8  Is there anything else you want to tell me about that helps you learn (or gets in the way of your learning) in this class?
	
	
	
	
	























APPENDIX 

HATTIE - VISIBLE LEARNING RESEARCH IN DETAIL

CATEGORIES OF INFLUENCE ON TEACHING AND LEARNING
The project identified six major categories influencing learning:
1. The Student
2. The Home
3. The school
4. The curricula
5. The Teacher
6. The Approaches to Teaching
The Average Effect Size of the Major Contributors to Learning
	CONTRIBUTION
	EFFECT SIZE

	Teacher
	0.49

	Curricula
	0.45

	Teaching Approaches
	0.42

	Student
	0.40

	Home
	0.31

	School
	0.23



These are averages and are only meaningful when analysed in depth.
THE EFFECT SIZES GREATER THAN 0.40
	EFFECT OF
	EFFECT SIZE
	OVERALL RANK
	CATEGORY OF INFLUENCE

	
	
	
	

	Self-report Grades
	1.44
	1
	Students

	Piagetian Programs
	1.28
	2
	Students

	Providing formative evaluation
	0.90
	3
	Teaching Approaches

	Microteaching (videotaping role play teaching and debriefing)
	0.88
	4
	Teacher Contribution

	Acceleration
	0.88
	5
	Schools

	Classroom behavioral
	0.80
	6
	Schools

	Teacher clarity
	0.75
	8
	Teacher Contribution

	Reciprocal teaching (Reading Programme)
	0.74
	9
	Teaching Approaches

	Feedback
	0.73
	10
	Teaching Approaches

	Teacher-student relationships
	0.72
	11
	Teacher Contribution

	Space and massed practice
	0.71
	12
	Teaching Approaches

	Meta-cognitive strategies (thinking about thinking)
	0.69
	13
	Teaching Approaches

	Prior Achievement
	0.67
	14
	Students

	Vocabulary programmes
	0.67
	15
	Reading

	Repeated reading
	0.67
	16
	Reading

	Creativity programmes
	0.65
	17
	Other Curricula Programmes

	Self-verbalisation/self-questioning
	0.64
	18
	Teaching Approaches

	Secondary School Homework
	0.64
	18
	Teaching Approaches

	Teacher Professional Development
	0.62
	19
	Teacher Contribution

	Problem-solving teaching
	0.61
	20
	Teaching Approaches

	Not labelling students
	0.61
	21
	Teacher Contribution

	Teaching strategies
	0.60
	22
	Teaching Approaches

	Phonics instruction
	0.60
	23
	Reading

	Study skills
	0.59
	24
	Teaching Approaches

	Direct instruction
	0.59
	25
	Teaching Approaches

	Cooperative v individualistic learning
	0.59
	26
	Teaching Approaches

	Mastery learning
	0.58
	27
	Teaching Approaches

	Comprehension programmes
	0.58
	28
	Reading

	Tactile stimulation programmes
	0.58
	29
	Other Curricula Programmes

	Worked examples
	0.57
	30
	Teaching Approaches

	Socioeconomic status
	0.57
	31
	Home

	Home environment
	0.57
	32
	Home

	Concept mapping
	0.57
	33
	Teaching Approaches

	Setting Goals
	0.56
	34
	Teaching Approaches

	Peer tutoring
	0.55
	35
	Teaching Approaches

	Visual-perception
	0.55
	36
	Reading

	Cooperative v competitive learning
	0.54
	37
	Teaching Approaches

	Pre-term birth weight
	0.54
	38
	Students

	Keller's PIS (Mastery Learning)
	0.53
	39
	Teaching Approaches

	Classroom cohesion
	0.53
	40
	Schools

	Peer influences
	0.53
	41
	Schools

	Interactive video methods
	0.52
	42
	Teaching Approaches

	Classroom management
	0.52
	43
	Schools

	Outdoor/adventure programmes
	0.52
	44
	Other Curricula Programmes

	Parental involvement
	0.51
	45
	Home

	Second/third chance
	0.50
	46
	Reading

	Play programmes
	0.50
	47
	Other Curricula Programmes

	Small group learning
	0.49
	48
	Schools

	Motivation
	0.48
	49
	Students

	Concentration/Persitence/Engagement
	0.48
	50
	Students

	Early intervention
	0.47
	52
	Students

	Questioning
	0.46
	53
	Teaching Approaches

	Preschool programs
	0.45
	54
	Students

	Quality of teaching
	0.44
	56
	Teacher Contribution

	Writing programmes
	0.44
	57
	Reading

	Expectations
	0.43
	58
	Teacher Contribution

	Self-concept
	0.43
	59
	Students

	School size
	0.43
	60
	Schools

	Linking old with new learning
	0.41
	61
	Teaching Approaches

	Matching style of learning
	0.41
	62
	Teaching Approaches

	Cooperative learning
	0.41
	63
	Teaching Approaches

	Reducing anxiety
	0.40
	65
	Students

	Social skills programmes
	0.40
	66
	Other Curricula Programmes
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